





























Prefaces are often cavalierly ignored.
Since this one contains important infor-
mation on a time schedule for your train-
ing, it should be read before you turn to
Chapter 1.

PREFACE
TO THE THIRD EDITION

How to Read Better and Faster is a step-by-step, day-by-day train-
ing manual in the techniques of rapid and skillful reading. As such,
it is intended for careful study, intensive and exciting learning, and
immediate, practical application.

It is a manual designed for the person who wishes to become a
faster and much more efficient reader than he is today and who is
willing to spend time and creative effort toward attaining his goal;
it is planned for anyone who has a good capacity for learning and
can work enthusiastically on an immensely rewarding project. For
such a person, the training offered in these pages can produce re-
markable results—not because this book pretends in any way to be
remarkable, but because sound training in the techniques of efficient
reading is a remarkable and dynamic process, a process that actually
works, a process that unfailingly shows remarkable results in a
comparatively short period of time. With sound training it really
is possible to increase your general reading rate by 25 to 100 per
cent and simultaneously sharpen your comprehension. It is possible
because few people, without some degree of training or self-training,
ever read at the high level of skill and speed that their innate
capacities make easily attainable.

Because this is a training manual, it will be calculatedly repeti-
tious, in the same way that any good classroom or clinic teacher
is repetitious—like such a teacher, it will pound and pound and
pound at the important principles, hammer and hammer at the
significant points, offer specimen after specimen for study, review
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and review and re-review, until it is certain that you have over-
learned, i.e., have learned so completely that the correct reactions
come reflexively, almost automatically; it will call for practice and
more practice and still more practice, until it is assured that your
learning has been driven deep into the lower levels of conscious-
ness and has caused an actual and measurable change in your pat-
terns of thinking and response.

Such learning requires time as well as calculated frequency of
repetition. How much time? You can, of course, read through the
information in this book in a few evenings—but to get the maximum
degree of training, you should plan to cover the material in a num-
ber of successive periods of spaced learning.

How you space this learning will depend on your personal circum-
stances, and on the amount of free time you have, or can make,
during your typical week. An ideal and most effective schedule, and
one that I hope you will find it possible to follow, is to devote
about an hour every day, or almost every day, to your work. I
have divided the twelve chapters of the book into thirty sessions,
each of which will require anywhere from 45-60 minutes of study
and practice. This is a reasonable and realistic program that will
not unduly interfere with your other activities or with your profes-
sional, required, or leisure-time reading. Operating under such a
schedule, if you cover five sessions of material a week, you will
finish your training in about a month and a half.

Perhaps you will prefer to cover more ground each time, or yon
may feel so stimulated at the indicated end of a session that you

- will want to go right on with the next session. By staying with your
training for as much as two hours at a time, five days a week, you
can complete the course in well under a month.

On the other hand, if you find it possible to work on your training
only two or three days a week, one session each day, it will be
about three to four months before you turn the last page. This, too,
is a good schedule and one that will produce excellent results.

In any event, bear in mind that your total training should take
no more than four months; that short, frequent sessions, especially
when you feel fresh, result in the best learning; and that the im-
portant thing is to decide on a reasonable and convenient schedule
and then to follow that schedule methodically, even religiously.

Now, before you turn to chapter 1, glance at the table of con-
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tents in order to get a feeling for what the broad outlines of your
training will be, for what this book has to offer you in the way of
improved reading habits. Note the emphasis on comprehension, on
efficient techniques, on retention and recall, on perception training,
and on vocabulary study. Glance, too, at the tables of reading selec-
tions in order to get an idea of the type of instructional materials
with which you will be working for the next few weeks or months.
And, finally, flip through the pages and notice the abundance of
drills, practice devices, comprehension exercises, summaries, and
reviews, all aimed at assuring you of a successful and productive
learning experience, all devised for effecting a permanent increase
in the efficiency, skill, and speed of your reading performance.

This third edition represents a thorough revision, for the second
time, of a book originally published in 1944, and which has sold over
175,000 copies. The general approach of the first two editions has of
course been retained, as has everything else that has proved valu-
able. Some material, however, has been eliminated, and a great deal
of new material has been added, including fresh techniques and
teaching devices, and a considerable amount of comprehension
training. As a result, the present work is, I believe, vastly improved
over the previous editions.

NorymAN LEwis
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CHAPTER 1

HOW TO READ FASTER
THAN YOU NOW DO

Preview

If you are the average untrained reader, there is one central fact
you must face at the outset.

And that is—you read altogether too slowly.

At this very moment, on this very page, you are reading more
slowly than you should read—more slowly than you need to read
for good comprehension—and, most important of all, much more
slowly than you are actually capable of reading.

Your lack of speed—still assuming that you are the average un-
trained reader—results chiefly from three factors:

1. bad habits that you have built up through years of the wrong
kind of practice;

2. unaggressive techniques of comprehension that interfere with
total concentration and stand in the way of your responding to a
page of print as rapidly and as actively as your potential ability
makes possible; and

8. poor techniques of perception that cause an unnecessary

time-lag between the act of seeing and the mental interpretation
of what you see.

You read slowly, in short, not because youw're a poor reader, but
because you're an inefficient reader.
In this chapter you will learn:
* What a short period of intensive training in efficient reading
techniques can do for your speed and comprehension.



+ How similar training in adult and college reading clinics has
increased the speed of thousands of students.

« What your present reading rate is on material of average
difficulty.

* What your potential rate is on such material.

+ How to apply six important rules for making your potential
rate comfortable and habitual.

Chapter 1 will demonstrate that you are
capable of reading 20 to 50 per cent faster
than you now do.

%% SESSION 1

WHAT TRAINING CAN DO FOR YOU

Look at it this way:

If, within a short period of time, you could boost your general
reading rate by at least 20 per cent, very likely by up to 50 or 60
per cent—

If, with continued and earnest application, you could eventually
almost double your permanent speed—

If you could learn to strip a page down to its essentials without
wasted time or effort—

If you could build up efficient habits of knifing cleanly and
quickly through the words and details of material, straight to the
main ideas and important points—

If you could accomplish all this after only a few months of
stimulating practice—

Would it be worth trying?

Or look at it this way:




You now read, let us say for the sake of argument, ten books a

ear—

If you could finish twenty or more without spending one extra
minute on your reading—

If, through more aggressive comprehension and greater percep-
tion skill, you could learn to cover an average-length book in an
evening or two of solid concentration—

If, through the same means, you could learn to whip through
your dafly newspaper or favorite magazine in half the time you
now take without missing anything of importance—

If you could develop the power of responding more actively to
everything you read—

And if, as a result, you discovered such new or heightened
pleasures in the printed page that you found yourself turning more
and more frequently to reading as a rewarding leisure-time activ-

Would all that be worth a few months of serious effort?

Or take some other possibilities:

You are a business executive, and scores of papers come to your
desk each day: reports, trade journals, minutes of meetings, clip-
pings pertinent to the affairs of your firm. Each must be read,
quickly but accurately; it is important, perhaps crucial, that you
be able to glance through a page for a few seconds and pull out
the essential points, the main ideas. You can’t go slowly; in a busy
day there simply isn’t time to examine every word, to ponder every
detail. You know that you must develop the ability to push through
material at top speed.

Or you are a Iawyer, an accountant, a tax expert, an engineer, a
scientist, an editor, a proofreader. During your professional day
you must read slowly, carefully, word by word in some instances,
because every syllable, every punctuation mark, every subtle im-
plication has to be studied and examined. And so you have built up
habits of careful, minutely analytical, snail-paced reading, with
infinite attention to minor details. The result? Your reading at the
office or plant is efficient enough—efficient for the type of reading
you are required to do professionally. But when you try to do
reading of another sort, light, general reading purely for enjoy-
ment and relaxation, you find (naturally enough) that your office
habits have spread over into your personal life, and it takes you an
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hour to cover a long magazine article, a month or more to finish a
novel. You note this phenomenon first with surprise, then with in-
creasing annoyance, for you are getting practically no reading done
after working hours.

Or you are a high school or college student, and in the time it
takes you to absorb a few pages in a textbook your classmates are
able to cover a whole chapter. Despite the hours of study you
devote to your subjects, youre falling behind. And you begin to
suspect the reason: your reading is too slow, too poky, too time-
consuming, too inefficient.

Now—

Whether the circumstances of your life—because you are an
executive, a professional person, or a student—require you to get
more reading done in less time—

Or whether you have become aware that many of your friends or
associates read much faster than you do, and with equally good—
or often better—comprehension and retention—

Or whether you have simply begun to feel an uneasy sense of
inadequacy in your day-to-day performance, and are disturbed by
a growing realization that you are reading less than you used to, or
less than you would like to, or less than you ought to—

If you were convinced that a few months of systematic and in-
tensive training could materially increase the efficiency and speed
of your reading, would you consider it time well spent?

You are now holding in your hands a book that aims to help you
achieve all the goals catalogued above—a book that offers you the
step-by-step training and practice which can make you a far bet-
ter, far more efficient, far more rapid reader than you are today.

But merely reading this book is not enough.

You must use it, you must work with it—intensively, faithfully,
honestly.

You must not skip one single page.

You must not let anything stop you from enthusiastically and
methodically completing your job from beginning to end.

ffAnd most important, you must be willing to devote time and
etrort.

If you go through this book conscientiously, you have weeks and
months of hard work ahead of you. Hard, but stimulating and en-
couraging from the start—for every small skill you master will
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effect a noticeable change in your reading performance. And when
you have completed the last session of your training you will find
that you have learned to cruise through print at a rate of speed, and
with an effortless efficiency, that you might once have thought
hardly possible.

WHAT TRAINING HAS DONE FOR OTHERS

Is there any reason for feeling confident that efficiency, skill, and
speed can be increased in a comparatively short time?

There are many reasons—and all of them are backed up by scien-
tific findings, by laboratory results. That a person of normal intel-
ligence can learn to read better and faster is not a theory; it is a
fact.

It is a fact which has been established in the reading clinics of
hundreds of colleges and adult education centers throughout the
country. Here are a few random but representative examples:

At the University of Florida, as reported by John A. Broxson in
the Peabody Journal of Education, 175 adults took a three-month
reading course, meeting once a week for a four-hour session. The
group was composed of business men and women, teachers, law-
yers, ministers, a newspaperman, housewives, clubwomen, and
two superintendents of schools. At the start of the course, 111
students were reading at the rate of 115 to 210 words per minute,
or no better than seventh-grade primary-school level. Twelve weeks
later almost all had shown spectacular improvement, 52 out of these
111 slowest readers sailing along at a rate of 295 to 325 words per
minute—high school and college level. While only 20 per cent of
the 175 adults had been able to read at college speed before train-
ing, over 40 per cent could do so before the course was over.

Another example: Dr. Robert M. Bear, director of the reading
clinic at Dartmouth College, reports:

In the ten years that we have been helping Dartmouth students
improve their reading, I have seen few freshmen who read nearly as
rapidly and efficiently as they should—and could after a little train-
ing. Year after year, our reading classes start off at an average of
around 230 words per minute, and finish up a few weeks later at
around 500 words per minute.
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A third and fourth example: at Purdue University, a pilot train-
ing program was offered to 307 entering freshmen, and by the fif-
teenth week, as reported by Professors Russell Cosper and Barriss
Mills in the Journal of Higher Education, members of this group
had increased their speed by 62 per cent. Another group of 282
freshmen, similar in general and reading abilities to those enrolled
in training, but pursuing only the regular course of study, made a
gain of but 9 per cent over the same period. Professors Cosper and
Mills draw these very significant conclusions from a comparison
of training and nontraining:

In general, results seemed to show that reading ability improves very
slowly, if at all, in the conventional course of study. . . . By work-
ing directly on reading skill, it is possible to increase decidedly the
rate at which a student can grasp the content of the printed page.

Through its Extension Center, Purdue offered a training course to
industrial executives whose plants were located in the area. One
group, ranging in age from 3141, increased in average speed from
245 to 470 words per minute—a gain of over 90 per cent. A class of
older executives, in the 46-58 age group, started at 256 words per
minute and completed training with a speed of 414 words per
minute—a gain of approximately 60 per cent. Age may play some
part in slowing down the rate of improvement after the middle years
are reached, but is apparently no bar to healthy gains—notice that
the adults well beyond their prime came within 2 per cent of the
achievement made by the Purdue freshmen.

Professor Ernest W. Kinne, to whose article in College English
I am indebted for the above statistics, remarks:

. . one may conclude that the older adults responded somewhat
more slowly in gains in speed, but had a slight advantage in compre-
hension. . . . On the whole, the adults compare very favorably
with the average performance of the younger students, belying the
old saw about teaching an old dog new tricks.

And a final example: at the Adult Reading Laboratory of the
City College of New York, a group of fourteen students, at the
end of a twelve-week training period in faster reading, recorded
an average arithmetic gain in speed of 69.1 per cent. Notice some
of the radical improvements in rate in the chart below.
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START OF COURSE END OF COURSE
STUDENT Rate Compre- Rate Compre-
(Words hension (Words hension
per Minute) (%) per Minute) (%)
I Mo o 237 100 360 100
Birymssye 400 100 675 100
G 38 ry. 325 100 540 100
D87 LR T 289 85 540 100
|5 e 237 92 540 90
) ———— 217 95 337 95
(S5t IR 260 100 386 100
18l 5 0% o 237 95 540 100
(e g 217 80 337 90
T 434 100 600 100
) e I B 325 100 514 100
[ . 237 90 416 100
It 4 B o 5 M 237 60 360 80
Nigwoda e 3086 100 540 100

Reports from college and adult reading clinics underline two

facts:

1. The average person reads unnecessarily slowly and ineffi-

ciently.

2. After a comparatively short period of intensive training, such

a reader can sharpen his comprehension skill, can increase his
over-all efficiency, and can, as a result, add considerably to his

speed.

HOW FAST DO YOU NOW READ?

Day by day, as your training progresses, we shall be on the
alert to detect the changes in your reading performance. Individ-
ually, these changes may be slight, but they will be perceptible;
they may be gradual, but they will be cumulative. And eventually
they will add up to broad and sweeping alterations in basic habits,
approach, and methods.

You will be in unending competition, as you move through your
work, not with others, but with yourself, with your previous self as



a reader. In what ways are you reading better today than you did
yesterday? How much faster do you now cruise through print than
you did last week? With how much more skill and assurance do
you attack your twentieth reading selection than you did your first,
or fifth, or tenth, or fifteenth? How many more books did you read
this month than last?

In order to make these comparisons, we will keep continuous
statistics on the rate of your reading and the efficiency of your
comprehension. We will set up, one after another, specific goals
for you to reach, and measure how successfully you have reached
them. And throughout, as you gradually perfect your technique,
increase your skill, and build up speed, you will set new personal
records of performance—and then immediately attempt to beat
them.

A Test of Your Present Reading Speed

Our first step, then, is to test your present performance so that
we may establish a yardstick with which to measure your improve-
ment, a criterion by which to judge your progress.

In taking this test, function as you normally do, reading for the
kind of comprehension you are accustomed to, and in the same
manner in which you generally cover any material of similar type
—avoid, as much as possible, any consciousness of a test situation.

Start your timing at the first black arrow; when you reach the
second arrow, note, in the appropriate blank, the exact number
of minutes and seconds you required to finish the selection. The
table for computing your present rate will be found on page 11,
directly after the comprehension test.

Selection 1

SPEAKING OF BOOKS
by 1. Donald Adams

Start timing— One of this depart- the appeal of mystery stories which
ment’s readers has a theory about seems to me worthy of a little

From The New York Times Book Review. Reprinted with permission of the authox.
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thought. As I turned it over in my
mind it occurred to me that possi-
bly my correspondent’s suggestion
might apply equally well to West-
erns, to spy stories and to tales of
adventure in general. Her idea is
that the popularity of the mystery
story may in part be accounted for
by the simple fact that in such tales,
“justice inevitably triumphs, the
wicked are punished, the character
with whom the reader is usually
bound up is on the side of the
angels—all in terms, actually, of
the fairy tales most of us absorbed
in earliest childhood, as well as in
terms of what many of us have
come to believe ultimately happens,
although not in external circum-
stance, to ‘actual living beings.””
Do T hear a snort of jmpatience
from the inveterate addicts of the
“whodunit™ Do I hear them loudly
insist that the sport of reading mys-
teries lies wholly in matching your
wits against those of the author,
that the appeal of the detective
story is solely that of solving a jig-
saw puzzle, plus a few hours’
blessed release from tomorrow’s
problems? I'm not so sure that such
protestations are entirely correct.
My correspondent would not
argue, I feel sure, and neither shall
I, that her theory constitutes any-
thing like a full explanation. But
there seems to me little doubt that
the characteristics to which she
calls attention do play a part in
swelling the ranks of mystery story
readers. That the appeal of these
characteristics is not peculiar to the

mystery story is amply proved by

the fact that many, if not most, of
its addicts will not touch a Western
or an adventure story with a ten-
foot pole. They would rather, if
matters came to a show-down, be
caught reading “How to Win
Friends and Influence People,” or
the Elsie books.

Well and good; the fact remains
that, as any case-hardened devotee
of books beginning with the figure
slumped in a library chair will con-
fess, if the author succeeds in en-
listing his sympathy or his admira-
tion for a character whom he is led
mistakenly to suspect as the guilty
person, our addict feels himself out-
raged and betrayed. But when that
sinister, cruel-lipped elderly man
with the strange scar on his temple
turns out to have been the wielder
of that curiously wrought Eastern
knife with which the dead man’s
throat was cut from ear to ear, our
“whodunit” fan sighs happily and
snaps off the bedside light. Evil
has been smelled out, and the de-
mands of a just world have been
satisfied.

Personally, I feel some trepida-
tion in discussing the whys and
wherefores of mystery fiction, be-
cause, although I have read a fair
amount of the best in the field, I
am by-no means qualified to offer
myself as a tried and true fan;
most of my reading in that blood-
stained category has been done in
those infrequent periods when I
have been confined to my bed. Of
Sherlock Holmes in the days of his
prime I make an exception—but
then, isn’t there Sherlock Holmes,



and after him all other detectives;
Professor Moriarity, and after him
all other diabolic master-minds?

Incidentally, may such an obvi-
ous impostor as myself put forth
one or two apo]ogetic queries on
this sacred ground? I wonder some-
times, for example, why the man
from Scotland Yard, or the chief of
our homicide bureau at home, must
always be presented as having the
mental agility of my old friend Zip,
whose egg-shaped cranium used to
bob above the crowd as it circu-
lated below the platforms of the
freaks in the basement of Madison
Square Garden. Wouldn't it be pos-
sible, just once, for the brilliant
young attorney, or the debonair
young man about town, or the
eccentric young Egyptologist, who
is always ready at the drop of a hat
to forsake his ordinary pursuits and
confound those dumb professionals
with his cleverness, to be himself
the buit of our derision and con-
tempt?

And must the young female who
always accompanies the amateur
criminologist on his self-appointed

Test Your Comprehension

rounds be such an adoring nit-wit?
Mr. Holmes, it seems to me, whose
affairs are not unadorned with per-
sonable young women, ordered
these matters better, and kept such
dear young creatures as he intro-
duced from getting under the feet
of the Master.

But no more of these plaintive
protests. My correspondent would
agree, I think, that besides the
triumph of justice and the punish-
ment of the wicked, besides the
pleasure of exercising his wits and
forgetting his troubles, the mystery
reader is held also by the strange
fascination which violence in any
form has for the human race; the
particular appeal which the sadistic
and the horrible seem to have for
so many people in our time; and the
participation in events which lie
outside the ordinary round of living.
Some or all of these make up, in
each reader’s case, the appeal of
the mystery story.  «End timing

RECORD HERE THE TIME REQUIRED
ON THIS SELECTION; ) __ MIN

T“I_ SEc:

Which one of the following statements most accurately sum-
marizes the main idea of the selection you have just finished?

1. Most mystery story readers do not care for adventure books.

(2., The appeal of the mystery story lies in the chance it gives a
reader to see wickedness punished; to exercise his wits in the solu-
tion of a puzzle; to participate vicariously in acts of violence; and
to escape from the humdrum patterns of his own living.

8. The popularity of the mystery yarn is due primarily to the
opportunity it gives the reader to solve a sort of jig-saw puzzle.




4. Justice always catches up with wrongdoers in mystery and ad-
venture stories.

5. The characters in mystery and detective stories run too much
to a pattern.

Key: The answer is given in somewhat cryptic form so that you
will not inadvertently discover the correct response before making
your own choice. The number of the statement which best sum-
marizes the main idea can be found by subtracting six from seven
and adding one.

Compute Your Rate
(Approximate number of words: 850)

TIME WORDS PER MIN. TIME WORDS PER MIN,
1 min. 850 3 min., 45 sec. 227
1 min., 15 sec. 680 4 min. 213
1 min., 30 sec. 567 4 min., 15 sec. 200
1 min., 45 sec. 486 4 min., 30 sec. 189
2 min. 425 4 min., 45 sec. 179
2 min., 15 sec. 378 5 min. 170
2 min., 30 sec. 340 5 min., 15 sec. 162
2 min., 45 sec. 309 5 min., 30 sec. 155
3 min. 283 5 min., 45 sec. 148
3 min., 15 sec. 261 6 min. 142
3 min., 30 sec. 243 -
YOUR PRESENT RATE OF READING:“ <L) W.P.M.

Record Your Statistics

We now have a base figure by which to gauge your improvement
as you gradually build up your speed, selection by selection and
chapter by chapter. Record this figure on the chart on page 392;
on the graph below the chart plot your first statistic by marking a
heavy dot in the appropriate place on the line labeled Selection 1.

As you glance at page 392, you will notice that it contains room
for information on selections 1-6 only; when filled in, this first
chart and graph will be a quick pictorial representation of your
progress during the preliminary period of training—a period in
which you will be doing a good deal of new learning; wrestling
with, and attempting to use, a variety of new and perhaps un-
familiar techniques; making a start at breaking down comfortable,
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old, less efficient habits, and replacing them with new and much
more efficient ones.

At this point you are probably curious as to how your present
rate measures up to the average. The average untrained reader,
the typical student beginning his work at any of the adult or
college reading clinics spread through the country, invariably covers
material pitched on the level of Mr. Adams’ article at a rate of
200-250 w.p.m.—he would need anywhere from 3% to 44 minutes
to read this selection with what he considers adequate compre-
hension. On the other hand, if our theoretical reader is somewhat
above average, if he has learned to perform at, or close to, college
level, he would go considerably faster, in the neighborhood of
325-350 w.p.m., so that he would have finished in about 214
minutes. (Both rates, of course, merely indicate what a certain
type of reader does, not by any means what he is capable of do-
ing.)

Your rate may be, probably is, somewhere between average and
college speed. Or it may possibly be slower, even very much slower,
than average; or, on the contrary, a good distance beyond college
level. Actually, while such comparisons are interesting, they are
of no great moment. You read as you read—good, bad, or in-
different, your present rate is roughly whatever this test has in-
dicated. What will be far more interesting, and of far greater
significance, as we go on, is how much your rate increases over
that of your initial performance—for the extent of the increase will
indicate how successfully you are capitalizing on your latent capac-
ities. The comparisons that will interest us most, bear in mind, are
those between your later and your earlier performances, between
how you function at any given time and how you functioned days
or weeks or months previously.

PROOF THAT YOU CAN READ FASTER

I have indicated that the average untrained person reads much
more slowly than he is actually capable of reading.

Term after term, during the years that I supervised the courses
at the Adult Reading Laboratory of City College, I would demon-
strate the truth of this statement to my students.
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Let me ask you to imagine yourself taking part in a typical first
meeting of one of these courses. So that you can get the full flavor
of what invariably occurred, I shall use the present tense in
explaining the procedure we followed and in describing the general
reactions of the students.

We start by testing the class on material of about the same
length and level of difficulty as the J. Donald Adams article on
which you timed yourself in the previous section.

“Read this selection,” I say, “exactly as you always read. Pretend
you are at home in your favorite easy chair. Just read.”

And I time the performance with a stop watch, noting the
passage of every fifteen seconds on the blackboard.

The great bulk of the class reads at approximately 200-250 words
per minute—the average speed of the untrained adult, but also
the normal reading rate of eighth-grade elementary school pupils.
This result may sound shocking, but the fact is that most adults
considerably cut down their reading—especially their reading of
books—after leaving school, and for that reason among others
their speed drops back from the high school and college level of
295-350 words per minute to elementary-school speed.

The rate of only a few students falls considerably above or
below the average. Three or four read at college level (325-350
w.p.m.) or better; one or two, abnormally slow, bumble along at
125-175 words per minute, the same rate at which children of
ten or eleven go through the class readers of the fourth and fifth
grades.

These adults have come to my class because they are troubled
and unhappy about their reading. Slow reading, they realize, is
awkward, unsatisfying reading. They see their friends cover the
same ground in half the time and with more enjoyment and better
retention; and they hope that after a few months of training they
can at least make a start at catching up with these speedier readers.

After my students have examined their first statistics and are
properly chagrined to learn that they are reading no faster than
children in the middle and upper grades of elementary school,
they invariably ask the obvious question: “Can we increase our
speed by the end of the course?”

“You can do better than that,” I answer. “You can increase your
speed tonight—before you leave this classroom.”

13



I then pass out to them a second selection of about the same
length and difficulty as the first one on which they have been
tested.

“Now,” I say, “understand this about yourselves. The probability
is very great that you are reading slowly partly because you have
developed lazy habits. You are unwilling to jog your minds. You
find that you can comfortably react to the message of print at a
certain speed—a comparatively low speed, as you've discovered
tonight. You have got into the habit of sauntering leisurely along
a mental countryside when you should push along briskly and
with a purpose—the purpose of finding the meat of an author’s
ideas in the quickest possible time. You occasionally stop and
admire the intellectual scenery, you sometimes retrace your steps
to make sure you've seen everything instead of pushing ahead with
the exclusive desire of getting an over-all view. The result? You
read at elementary school speed.

“I am going to let you prove to yourselves that you can do better
—much better.

“When the signal is given, jump right into this new selection,
follow the main thread of the ideas, keep going at a consciously
fast pace. Feel that youre going fast, but not so fast, of course,
that comprehension is lost. You may miss the full flavor or meaning
of certain words, or of occasional sentences. No matter. Keep
right on pushing. Try it as an experiment and see what happens.
Remember—the idea is to get the main thought of the selection
quickly.”

I then give the signal and they start to read. If you could watch
these people now, you would see an actual physical change in
them. They are visibly alert—they have mobilized themselves for
reading—and it is apparent that they are now concentrating far
better than at their first attempt, when they were reading normally,
overrelaxed. Now they are working at reading. You can see that
they are immersed—totally immersed—in the material; there is an
air of concentration about them that was conspicuously absent a
few minutes before. As you will shortly discover for yourself when
you train to speed up your own reading, it is impossible not to
have sharper concentration when you consciously read for faster
understanding of main ideas, when you purposefully sweep through
material looking for the essential points of an author’s thinking,
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After the second test is over, we again gather statistics. When 1
say to you that my students are astonished, I am making an un-
derstatement. Some of them find their new results almost unbeliev-
able.

Those students who read the first selection at 200-250 words
per minute get through the second piece in the neighborhood of
300 words per minute—an immediate improvement of 20-50 per
cent. The few faster readers also show marked improvement; to
use the words of one of these students some years back, it is as if
“we had suddenly dropped our shackles.” These 325-350-w.p.m.
readers discover that they are able, if they really try, to attain
a rate of close to 450 w.p.m., a good, efficient, cruising speed. And
the one or two very slow readers have also caught fire—they have
stopped reading words and have begun to look for ideas, and the
change is clearly reflected in their increased rate.

My students are now convinced that they have the ability to
perform faster. All they need to do from that point on is practice
reading in such a way that the ability to perform becomes habitual
performance.

You, too, have the ability to read much faster if you fall (as you
probably do) in the vast average group of 200-250-word-per-minute
readers or in the smaller, more select, group of 325-350-word-per-
minute readers.

The next few pages will convince you.

Directly below you will find another article by J. Donald Adams,
a piece similar in style, difficulty, and length to the one on which
you have determined your present reading speed.

While the material will be similar, your attitude must be very
different as you read. Aim to understand the ideas more quickly
by mobilizing yourself for quick reading. Get the thoughts fast,
do not get bogged down in details; just follow the main thread. If
occasionally a word eludes you, or a thought is somewhat fuzzy,
keep plowing right through nonetheless. Read under slight speed
pressure and with a purpose—the purpose of getting the main
thought quickly. Get in, get the thought, and get out. Do not read
words; rather, absorb thoughts, ideas. Move along rapidly, but of
course do not lose comprehension, for your primary purpose in all
reading is understanding, not speed. But you will be attempting to



discover whether you cannot, eventually, be a much faster reader
than you are today. Again, time yourself in minutes and seconds.

A Test of Your Potential Reading Speed

Read the following selection through rapidly, aiming at a quick
understanding of the central theme.

Selection 2

R

SPEAKING OF BOOKS
by J. Donald Adams

Start timing— Much water has
gone under the bridge since sedate
listings were the norm of publishers’
advertising. We have to look sharp
these days to make sure whether
it is a brassiere or a book we are
being urged to buy. I, for one,
grow quite bewildered whenever I
turn an eye—or is it an ear?—to
the hucksters’ crying of their liter-
ary wares, and I often wonder
whether I've wandered into the
wrong department. Here is a copy-
. writer who signals for my attention
by asking: “Do you get up in the
morning almost as tired as you were
the night before? Do you often have
to drag yourself through your day’s
work?” Just as my eye is pre-
pared to find the name of a new
patent medicine, it falls somewhere
on the word “book,” and I discover
that I am being invited to buy a
volume on how to relax.

Or, finding myself confronted by
a line of large and bold-faced type

From The New York Times Book Review.

reading “What a woman!” and un-
der it a half-page picture of an
equally bold-faced damsel, I am
about to look for the name of the
theatre where this new super-
colossal drama is to open when I
discover that this lady is expected
to take her place as “one of the
unforgettable women of fiction.”

Such experiences have become so
frequent as to be no longer novel,
but the other day I saw an ad which
made me realize that we are indeed
on or over the threshold of mo-
mentous change. On the cover of
Publishers’ Weekly was a picture of
a highly photogenic young woman,
and under it the words, “Her novel
is the book the entire trade has been
waiting for.” Nothing strange or
new about that; her picture had ap-
peared there before when “Forever
Amber” was about to be published.
My realization that I was standing
on my head came when I turned
the page.

Reprinted with permission of the author.
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There, on the double-spread ad-
vertising Miss Kathleen Winsor’s
new novel, the picture was repeated
in smaller size, and under it were
these significant words: “The re-
current theme of all our advertising
will be this striking new photo-
graph of the author.” It was that
word “theme” that shook me to my
gizzard. The recurrent theme of all
advertising would not be what Miss
Winsor’s novel was about, or even
merely that this was the new work
by the author of “Forever Amber.”
It would be simply the pleasing
contours of Miss Winsor’s physiog-
nomy.

Surely the handwriting on the
wall is plain. The sober prophets
who have been proclaiming that
we were about to enter a new liter-
ary era were speaking more truly
than they knew—but for very dif-
ferent reasons than those which
they had offered. Here was in the
making the literary revolution to
end all literary revolutions. The
whole basis of literary appreciation
for the reader, all the sage advice
that has been spoken or written
about literary apprenticeship—
these are being swept relentlessly
into the discard. Henceforth the
bedeviled publisher need ask but
one question of the aspiring author:
“How well do you photograph?”—
previded, of course, that there is
any visible reason for asking the
question at all.

This impending upheaval must
necessarily deal a deathblow to
the schools of oreative writing

which have been springing up all
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over the country. It should bring
comfort and reassurance to those
sour-visaged and sousminded pes-
simists who protest from time to
time, “But you can’t teach anybody
to write.” And while the schools
will go under, their loss should be
the beauty parlors’ gain.

There are, it seems to me, quite
unexplored avenues along which
this new development may take us.
If you insist on being logical about
the significance of this revolution in
book advertising, you must take
the position, I suppose, that the use
of the author’s picture as a recur-
rent theme is merely a means of
halting the wayward reader and
causing him to read the accompa-
nying text. Well, then, isn’t there
more than one way of skinning this
particular cat? What's wrong with
a publisher discovering an author
with a face that would stop a clock,
and using that as a recurrent
theme?P After all, pretty faces are a
dime a dozen these days, and they
have been displayed to the point of
surfeit both on the screen and in
the ads. Why not strike a fresh and
startling note?

Rightly or wrongly, the craving
for novelty is generally held to be
one of the touchstones for the un-
derstanding of American character.
I am willing to wager a complete
set of the Elsie Dinsmore books
against a single copy of “Star
Money” to prove that a face which
is the ultimate in ugliness, if used as
a recurrent theme, will halt more
readers in their tracks than will
the repetition of fare, however



pleasant, for which our appetite hand, and that what it will bring
has become a little jaded. Whether  us no man knows.  «End timing
that suggestion is adopted or not, it

should be apparent to the least con- RECORD HERE THE TIME REQUIRED
cerned reader that a new day is at ON THIS SELECTION: ____ MIN.
{7 sEc

Test Your Comprehension

Check the main idea:
1. An ugly face would attract more attention to an ad than a
beautiful one.
2.)Book publishers are experimenting with new and startling de-
velopments in advertising—and Mr. Adams isn’t very enthusiastic
about them.
3. An author’s picture is more important than the title of his or
her book.
4. If an author does not photograph well, his or her book will
not be successful.

Key: Subtract four from six to determine the number of the correct
answer.

Compute Your Rate
(Approximate number of words: 945)

TIME W.P.M. TIME W.P.M.
1 min., 30 sec. 628 3 min. 314
1 min., 45 sec. 528 8 min., 30 sec. 264
2 min. 471 4 min. 237
2 min., 30 sec. 376 4 min., 30 sec. 210
YOUR POTENTIAL READING RATE: o il.’ W.P.M.

(Record this statistic on the chart and graph on page 392.)
GAIN OVER SELECTION 1 (page 11): 170 wrp.m.

You have probably proved to yourself, as a result of these tests,
that you can read faster—at least 20 to 50 per cent faster.
But, you may be thinking, “It was far from comfortable, and I was
not quite as sure of my comprehension as I usually am.”
Youre right, completely—on both counts. An average, slow
reader cannot become a rapid, efficient reader overnight—even
18




though a start in the right direction can be made within five minutes,
as you have already discovered for yourself. Your training and
practice, from this point on, will aim to make a much faster rate
just as comfortable as a slow rate, will aim to make your compre-
hension far more assured, far more efficient than it is today.

SIX RULES FOR FASTER COMPREHENSION

One of the important goals of your training is to transform your
potential speed into a normal, comfortable, habitual speed.

To achieve this goal, you will, throughout this book, be constantly
and repeatedly asked, encouraged, urged, and expected to follow
—you will be prodded, cajoled, and at times even shamed into
following—these important rules for improving your reading:

1. Read more.

You will have to read much, much more than you are now in the
habit of reading. If youre a slow reader, you very likely do little
more than go through the daily papers and a few light magazines.
You read whenever you happen to have a few spare minutes, you
read merely to pass time. Or perhaps you hardly ever read at all
unless you absolutely have to.

From now on, you must make time for reading. My students al-
ways allocated, during their training, at least three evenings every
week, and at least two full, continuous hours during those evenings,
to the reading of books. Speed can be developed into a permanent
habit only if you do what naturally fast and skillful readers have
always done, from childhood on: read a lot. That means at least
a full book every week; that means several evenings of concentrated
reading every week. Unless you develop the habit of reading for
two hours or more at a stretch, several stretches every week, do
not expect ever to become an efficient or a rapid reader. (But as
reading becomes gradually more rewarding and more meaningful
and less like a chore, this requirement will turn out to be a lot
easier and considerably less taxing than it may sound to you at this
moment. )

2. Learn to read for main ideas.

Stop wasting time and effort on details. When you read an article,

push through efficiently for a quick recognition of the main idea
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that the details support and illustrate; be more interested in the
writer’s basic thinking than in his minor points.

When you read a volume of nonfiction, be intent on getting the
theme, the broad ideas, the framework on which the author has
built his book. Don’t let an occasionally perplexing paragraph,
page, or chapter slow you up. Keep speeding through. As the
complete picture is filled in by rapid over-all reading, the few
puzzling details will either turn out to have been inconsequential
or will be cleared up as you move along.

When you read a short story or novel, follow the thread of the
plot, consciously look for and find the “conflict,” skim whenever
you feel impelled to—dont meander in poky fashion from word
to word and sentence to sentence.

3. Challenge your comprehension.

Fast readers are good readers. Theyre fast because they have
learned to understand print quickly, and they understand quickly
because they give themselves constant practice in understanding,
To this end, they read challenging material; and you must do the
same. Does a novel sound deep; does a book of nonfiction seem
difficult; does an article in a magazine look as if it will require
more thinking than you feel prepared to do? Then that’s the type
of reading that will give you the most valuable training. You
will never become a better reader by limiting yourself to easy
reading—you cannot grow intellectually by pampering yourself.
Ask yourself: Do I know more about myself and the rest of the
world, as a result of my reading, than I did five years ago? If your
honest answer is no, then you'd better get started, today, on a
more challenging type of reading than you've been accustomed
to. 2
4. Budget your time.

Say to yourself: I have this book and I want to finish it by
tomorrow night. And then get into it. If you know that you must
finish half the book tonight and the other half by tomorrow, you'll
speed up, because you'll have to. You'll develop tricks of getting
ahead, of skimming parts that are less essential, of looking for
main ideas, of reading at your top potential rate. The good reader
always has a feeling of going fast, but he’s never uncomfortable,
for he has developed fast habits. Indeed, after a while, an adult
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who trains himself to read rapidly will find his original slow pace
uncomf{ortable.

Or say to yourself: I am going to finish this magazine, complete,
getting what I want out of it, in two hours. And, such is the
adaptability of the human mind under pressure, you will finish it
in two hours. It is amazing what people can do if they really try.
Why not put yourself to the test?

While you are training with this book, give yourself a time limit
on whatever you read—and live up to that time limit. In this way
you will mobilize yourself for reading as an intellectual pursuit, and
only in this way will you train yourself to understand at your highest
potential rate.

5. Pace yourself.

When you start a new book, read for quick understanding for
fifteen minutes. Count the number of pages you've finished in that
time, multiply by four, and you have your potential speed for that
book in pages per hour. (Of course, some books are slower reading
than others—it takes more time to cover fifty pages in a Kinsey
report than in Forever Amber, though they deal with somewhat
the same subject. The more solidly packed the ideas are on a
page, the more time it will take to cover that page. But throughout
a given book, all the material will likely be on the same level.)
Keep to the rate you've set for yourself in pages per hour.

By this means, you will learn to devise personal tricks that will
speed you up and that will, at the same time, sharpen your com-
prehension skill. But you must practice every day, or nearly every
day, if you wish to make high speed comfortable and automatic, if
you wish to become efficient in quicker understanding.

6. Develop habits of immediate concentration.

Nothing makes concentration so easy, so immediate, as the
technique of sweeping through material purposefully looking for
main ideas and broad concepts.

Every person of normal intelligence can concentrate when he
reads, but slow readers put themselves at a disadvantage. If,
through laziness, you read at a slower rate than the rate at which
you are able to comprehend, there is great temptation for your mind
to wander. The brightest child in a class is not always the best
student. If the work is too easy for him, he becomes bored and
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stops paying attention. This is a perfect analogy to explain why
a slow reader picks up a book or magazine, goes through a few
pages, and, finding his attention wandering, puts it down and turns
to something else. By reading always at your top comprehension
speed, you constantly challenge your understanding, you stimulate
your mind, you get involved in the author’s thoughts without half
trying. And, as an added dividend, you soon find that the increased
concentration you get from speedy reading sharpens your under-
standing and enjoyment, for every distracting thought is pushed
out of your mind.

But reading about the principles of efficient and rapid reading
is not going to make you a faster or better reader. Only putting
those principles into practice, over a period of time, can do that
for you. How long will it take? That depends on what sort of
person you are and how assiduously you apply yourself. Under
prime conditions, habits of speed and aggressive comprehension
can become automatic after a few months of daily, or almost daily,
practice. This is not theory—students in adult and college reading
clinics prove it a fact term after term.

And when, as a result of your training, you find yourself not only
doing much more reading than ever before, but also getting much
more out of your reading, you will agree that it was time and
effort well spent.

The important thing is that you now know, from actual self-
testing, that you have the ability to read faster than you generally
do. The training that lies ahead will show you how to capitalize
on this ability, will help you make habitual and comfortable the
rapid rate, and the quick and self-assured grasp of main ideas, that
characterize the efficient reader. Exercise by exercise, drill by drill,
selection after selection, you will learn to eliminate the faulty
habits and inefficient techniques that interfere with total con-
centration, that slow up your comprehension, that keep your rate
of reading down to a much lower level than you are potentially
capable of achieving.
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CHAPTER 2

HOW TO READ FOR MAIN
IDEAS*

Preview

You have discovered that you are capable of reading faster if
you make a real effort and if you concentrate on looking for main
ideas. Now your training moves into high gear, and in this chapter
you will learn:

* The conspicuous differences between the performance of the
rapid, efficient reader and that of the slow, inefficient reader.
* How to push through a selection briskly, pursuing the gist
of an author’s communication.

* How to distinguish subordinate details from main ideas.

* How to sense the structure of a piece of writing.

* How well you remember what you read.

In Chapter 2 you practice intensively on
four selections, trying to apply aggressive
techniques that will speed up your com-
prehension. )

* Throughout the book, the terms main idea, central theme, central thought, main
point, etc. will be used interchangeably and with identical meaning.
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%% SESSION 2

HOW EFFICIENT IS YOUR READING?

The distinction between an efficient and an inefficient reader is so
definite and clear-cut that we can graphically chart the differences
in two contrasting columns. Think of your own reading habits and
techniques as you examine the following chart. In which column do
you most frequently see yourself mirrored? Take a pencil and check
off your characteristics as you meet them.

THE INEFFICIENT READER

Reads slowly, generally 250 words
a minute or less.
Check here if you think this ap-
plies to you. a

Reads all material, of whatever type
or difficulty, at an unvarying rate. ]

Reads word by word or, in extreme
cases, syllable by syllable. O

Makes many “regressions”—that is,
rereads syllables, words, or phrases
to assure himself that he has seen
and understood them correctly. O
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THE EFFICIENT READER

Has a cruising rate of at least 400
to 500 words a minute.
Check here if you think this ap-
plies to you. a

Varies his rate according to the type
of material—goes faster on easier
material, on narrative stretches, on
paragraphs of supporting details,
etc. Suits his speed to what he

wants to get out of material. =

Reads for ideas, is rarely conscious
of individual words. Skims or skips
unimportant words, paragraphs,
sections, or even whole chapters. (3

Has few, if any, regressions—his
perception is accurate, fast, de-
pendable, and so nearly uncon-
scious that he can concentrate on
meaning rather than on separate

words. [




THE INEFFICIENT READER

Moves his eyes eight to a dozen
times or more to cover the average

line of print. O

May “vocalize,” i.e., sound words
out with his lips, tongue, or vocal
cords, thus keeping his speed down
to his rate of oral reading and seri-
ously interfering with smooth com-
prehension; or he may be exces-
sively dependent on “inner speech,”
ie., on hearing the sounds of the
words he is reading. |

Often gets bogged down in details
and subordinate elements at the
sacrifice of a clear awareness of sa-
lient concepts and important over-
all ideas. O

Reads passively, sentence after sen-
tence, without any understanding
of either the material as a whole or
of the relationship of the parts. [

Concentrates imperfectly. Because
he is not deeply and actively in-
volved in what he is reading, he is
easily distracted by irrelevant
thoughts, by external noises, or by
the happenings around him. As a
result, his retention and recall are

poor. a

Fatigues easily, because reading is
—for him—a slow, unrewarding,
even a tedious, process. Spends only
as much time with books as is abso-
lutely necessary. ]
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THE EFFICIENT READER

Covers the average line of print in
three to five eye movements. 5]

Reads silently in the literal sense of
the word—his lips, tongue, and vo-
cal cords are motionless, and he is
far more aware of meaning than of

sound. 12

Pushes briskly through details to
grasp main ideas. Is more inter-
ested in the basic thinking that
shapes an author’s writing than in
minor points or background infor-
mation. r

Reads with aggressive comprehen-
sion, thinking along with the au-
thor, interpreting the purpose and
function of the broad sections of
material, and searching always for
the final and total meaning of any
piece of writing. ]

Concentrates immediately and per-
fectly—becomes so involved with
the ideas on a page that he tempo-
rarily loses contact with the out-
side world. Has, in consequence, ex-
cellent retention and recall. O

Reads for hours at a time without
becoming tired. Can—and usually
does—complete an entire novel or
magazine in a single sitting. O



What has brought the inefficient reader to his sorry state? How
account for the effortless skill of the efficient reader? Part (but only
part) of the answer to these questions can be given in the phrase
“perception speed.” The ineflicient reader has built up and thor-
oughly refined a set of incorrect eye habits, and by continuous
repetition has developed these habits to such a point that they act
as an impediment to smooth and rapid reading.

But perception is, keep in mind, only part of the answer.

An equally important part of the answer can be given in the
phrase “intellectual habits.”

The inefficient reader is often overconscientious, to use the term
in a special sense. He methodically reads every word in a selection,
giving equal weight and time to all words, to every single word, no
matter how relatively unimportant, instead of using words as a
means of grasping the author’s ideas.

The inefficient reader doesn’t quite trust the adequacy of his
comprehension. He reads meticulously, digesting and redigesting
every sentence, every paragraph. Paradoxically enough, not only
his speed suffers as a result of such extreme care, but his com-
prehension also, for he gets so involved in details and relatively
unimportant minor points that he often misses the main theme
of the writing. He is an excellent example of the man who cant
see the forest because of the thickness of the trees. If he is reading
a book, he may struggle mightily to master every page, down to
the last comma and semicolon, and may nevertheless fail to under-
stand the over-all ideas and implications of the chapter. In short,
the ineficient reader strives too hard to be perfect in his grasp of
‘every word, every phrase, every detail, instead of pushing through
swiftly to follow the basic concepts.

Therefore, he often regresses. Having no confidence in his
comprehension, he goes back to check on figures, minor points,
statistics, bits of description whose only purpose is to lend at-
mosphere—and the regressions cut his train of thought, make him
overconscious of words, ruin his concentration, break the smooth-
ness of his absorption of ideas, and, of course, wreck his speed. He
has never trained himself to plow straight ahead as fast as his
understanding makes potentially possible. He has simply never
learned to develop the habit of moving along rapidly.

In addition, there are certain other factors.
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The efficient reader has so large a vocabulary that the words
he meets are quick conveyors of thought. The vocabulary of the
inefficient reader, on the other hand, is sc limited that many of
the words he encounters represent a mystery to be puzzled out
before ideas can be fully grasped and appreciated.

The efficient reader has already read so much that he can con-
stantly compare and contrast his present reading with his previous
literary experiences; he has a background on which to build. The
inefficient reader too often has to approach every little bit of
reading as a new and unrelated experience.

The efficient reader has developed a strong inteliectual curiosity;
and all the reading he does helps in some measure to satisfy that
curiosity. The inefficient reader’s intellectual curiosity has gradually
grown weaker because reading has never been a sufficiently com-
fortable or rapid process to make the satisfaction of his curiosity
worth the effort.

If you suspect that you are not normally as efficient, as rapid,
or as responsive a reader as you would like to be, let me tell you
this—without qualification. The good habits needed for fast and
skillful reading can be developed in a comparatively short time.
You can train the speed and accuracy of your visual perception;
you can learn to attack material with the kind of aggressiveness
that will sharpen your concentration and increase your rate of
comprehension; you can learn to eliminate regressions, to by-pass
your vocal apparatus, to decrease your dependency on inner speech,
and to avoid poky attention to minor details—you can, with the
proper practice and guidance, learn to plow ahead, speedily ab-
sorbing the main ideas, getting the over-all picture. You can start
building your vocabulary and stimulating your intellectual curi-
osity. And as a result, you will, in all likelihood, make tremendous
gains in speed. Not the kind of forced gain you discovered from
your work in the previous chapter, but a permanent, comfortable,
habitual gain that will come from radically improved habits and
techniques of reading. ,

You can do all this if you actively will it instead of merely
wishing for it. What is the difference between willing and wishing
in learning? As Dr. James L. Mursell, Professor of Education at
Teachers College, Columbia University, explains it in Streamline
Your Mind (J. B. Lippincott Co.):
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The wish to learn is diffuse and general. The will to learn is con-
centrated and specific. The wish to learn means that we repeat a
thing again and again hoping for something to happen. The will to
learn means that we dig down and analyze, that we try to find out
exactly what is wrong and exactly how to put it right. Let us take an
analogy. A man may have a wish for ‘better physical health and
strength. His wish for health becomes a will to health only when he
finds out what he must do to become more healthy, and then does it.
So the will to learn means an intelligent and persistent search for
the conditions of improvement and an intelligent and persistent con-
centration upon them.

Canny words, those, and important words—words that should
condition your entire attitude toward increasing your reading
efficiency. And every page in this book aims to help you “dig down
and analyze”; aims to help you “find out exactly what is wrong and
exactly how to put it right”; aims to show you how you can succeed
in your “intelligent and persistent search for the conditions of
improvement” of which Dr. Mursell speaks.

MAIN IDEAS AND SUBORDINATE DETAILS

But enough of theory—let’s get down to work.

I offer you now four practice selections, and I ask you to read
each one a little faster than is completely comfortable. Read with
one dominating purpose—to find the main idea and to find it
quickly. Push through briskly in a single-minded pursuit of the gist
of the author’s communication—do not waste time on individual
words, on details, or on other subordinate elements.

This is a big order, and you may or may not be immediately suc-
cessful, but a conscious and sincere attempt to move along at a rapid
clip, concentrating on main ideas, is more important at this point
than success or failure.

As in the two selections of chapter 1, keep a strict time check
on your performance. I suggest the following procedure as a means
of insuring accuracy:

1. First read the title, author, and source note of each selection
(these are not included in the word-count).

2. Then note the time in writing (in the margin of the page, if
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you like) to the next minute coming. If it is, for example, almost
8:43, but not quite, write 8:43 in the margin.

8. Wait until the second-hand of your watch shows five seconds
before 8:43. (You may have to adjust the hands so that the
second hand reaches zero at approximately the same moment that
the minute hand reaches a full number.)

4. When the second hand shows that it is five seconds short of
8:43, start reading at the first arrow.

5. Lose all consciousness of your watch, concentrating only on
the reading and on a speedy grasp of main ideas.

6. When you come to the terminating arrow, note the new
time, subtract, and record, in the blank provided for that purpose,
the number of minutes and seconds that your reading required.
(The five seconds are allowed for transfer from watch to page and
back again.)

7. Take the comprehension test.

8. Then determine your rate from the table that follows the
test, and record this statistic on the chart and graph on page 392.

Next study carefully the discussion of each selection, and com-
pare your reactions and comprehension with those that a trained
and skillful reader would have. You will thus discover where your
technique was good and where it was faulty; selection by selection,
you will learn what errors you make, why you make them, and
how to avoid making them in the future; you will “find out exactly
what is wrong and exactly how to put it right.” In this way you
will effect gradual changes in your comprehension patterns, and
in your method of attack on reading material; and you will pave
the way for the acquisition of habits that make fast, efficient, and
accurate reading comfortable and assured.

Ready for your first try? Remember the instructions: read at a
consciously accelerated rate, intent on extracting the essence of the
piece quickly and with no lost motion.
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Selection 3

CAN TIIE H-BOMB DESTROY THE EARTH?
by Waldemar Kaempffert

Start tim'ng—> The Atomic Energy
Commission has announced that
Soviet scientists have detonated a
hydrogen bomb with results as
frightening as those of last year’s
test at Eniwetok. When an atomic
bomb of either the old A type or the
most recent H type explodes, the
upward rush of air, visible as the
now familiar mushroom-shaped
cloud, carries with it an enormous
amount of dust which is radioactive.
By exploding their H bomb high in
the air the Russians left most of
the dust on the ground where it
belongs.

2. It may be that the Soviet pro-
cedure will be adopted when next
we touch off an atomic bomb. If so,
some of the danger from fall-out
that geneticists fear will be reduced
but not entirely removed. But what
of the possibility that bigger explo-
sions of hydrogen bombs may set
off a thermonuclear reaction on land
or in the ocean and so destroy the
earth? The physicists have pooh-
poohed the possibility time and
time again but without giving rea-
sons. Now comes Prof. M. H. L. A.
Pryce of the University of Bristol
with an article in the British scien-
tific magazine Discovery in which
he explains why the earth is quite
safe.

3. The alarmist who has received
most attention of late is Sir Robert
Robertson, president of the British
Association for the Advancement of
Science. At the meeting held re-
cently by the association at Bristol,
England, he asked: “Do we really
know enough about nuclear ex-
plosions to be sure that there is no
loophole?” He suggested that secu-
rity regulations forbid physicists
from talking openly about the pos-
sibility of blowing up the earth.

4. Professor Pryce retorts that se-
crecy has nothing to do with the
case presented. The argument of
many who think as Sir Robert does
is based on the fact that it is the
transmutation of hydrogen into
helium that makes the sun and the
stars shine. This being so, why
should not the same transmutation
on earth cause similar results? The
answer is that it takes millions of
years to fuse hydrogen into helium
in the sun by a roundabout process,
whereas fusion in a hydrogen bomb
occurs in a minute fraction of a
second.

5. The explosive materials are care-
fully selected, and the design of the
bomb bears no resemblance to that
of a star. Of the materials selected
tritium occurs only in traces on the
earth. As for deuterium there are

Reprinted by permission from The New York Times. Mr. Kaempflert, until his death
early in 1957, was science editor of the Times.




only a few spoonfuls in a small the square inch. Without the tem-
lake or pond. Both tritium and deu-  peratures and the pressures no self-
terium must be made at great ex- sustaining thermonuclear reaction

pense in enormous plants. is possible. <«End timing
6. There is plenty of hydrogen in

the ocean but the conditions are not RECORD HERE THE TIME REQUIRED
right for the maintenance of tem- ON THIS SELECTION: __ MIN.

peratures of millions of degrees and
pressures of millions of pounds to

SEC.

Test Your Comprehension

Which one of the following statements most accurately sum-
marizes the main idea of the selection you have just finished? Check
your choice without referring to the text.

1. Russian scientists have learned more about hydrogen bombs
than have scientists in this country or in England.

2. There is quite a controversy going on in the press as to whether
or not the hydrogen bomb can destroy the earth.

3. Conditions do not exist on land or in water to make a self-
sustaining thermonuclear reaction possible—hence the earth cannot
be destroyed by the hydrogen bomb.

4. By exploding the H-bomb high in the air, some of the danger
from fall-out will be reduced, but not completely eliminated.

5. The H-bomb cannot destroy the earth because all its effects are
eventually neutralized.

Compute Your Rate
(Approximate number of words: 485)

TIME W.P.M. TIME i W.P.M,
50 sec. 279 2 min. 243
1 min. 485 2 min., 10 sec. 222
1 min., 10 sec. 414 2 min., 15 sec. 216
1 min., 20 sec. 363 2 min., 30 sec. 194
1 min., 30 sec. 322 2 min., 45 sec. 176
1 min., 40 sec. 291 3 min. 161
1 min., 45 sec. 276 8 min., 15 sec. 148
1 min., 50 sec. 264 8 min., 30 sec. 138

YOUR RATE ON SELECTION 3: W.P.M.
(Record this statistic on the chart and graph on page 392.)
GAIN OVER SELECTION 1 (page 11): W.P.M.
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Discussion of the Selection

The selection you have just read is full of words—almost 500
of them. It is full of phrases, sentences, and paragraphs, full of
thoughts and ideas. But what are the key words, what are the im-
portant paragraphs, what is the central theme around which the
article is built, and how do you find it—and, especially, how do
you recognize it when you do find it?

One of the basic techniques that your training will aim to develop
in you is that of distinguishing, quickly and successfully, between
the central theme of a selection and the material that introduces,
develops, clarifies, explains, illustrates, or supports that theme. Mr.
Kaempffert speaks of many things in his piece—of hydrogen bombs
and atom bombs; of mushroom-shaped clouds, radioactivity, fall-
out danger, and thermonuclear reactions; of science professors and
their disputes; of tritium and deuterium and the temperatures and
pressures of the ocean. (Indeed, if a reader hasnt learned to
exercise some discrimination in his assimilation of ideas—and every
person has to, if material is to be at all intelligible to him—then
this jumble of subjects almost reminds one of Lewis Carroll’s
classical “of cabbages—and kings—/ And why the sea is boiling
hot—/ And whether pigs have wings.”)

These, and more, are the things Mr. Kaempffert is speaking of,
but what is he really saying? How does he combine and sort out
and present this apparent jumble so that it has a single meaning,
an over-all effect, a central theme? How does he organize it to drive
home a final point?

Let’s look at the piece together.

The first paragraph is clearly introductory. The author starts
with a recent and newsworthy announcement about the Russians
and develops that for some dozen or more lines, leading into
paragraph 2, in which he first touches on the genetic danger that
fall-out presents. He has used about 100 words, or over a fifth of
his total material, to catch the reader’s attention and lead into his
main idea, which he now presents as a question in these words
from the second paragraph: “But what of the possibility that bigger
explosions of hydrogen bombs may set off a thermonuclear reaction
on land or in the ocean and so destroy the earth?”

To the efficient reader, this sentence stands out from the bed of
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surrounding words as if it were printed in black type (or, to use
the printer’s term, “boldface”)—he immediately recognizes its im-
portance because (1) it repeats, more elaborately, the question in
the title, and (2) it starts off with “But what of the possibility
that . . . ,” often a comprehension clue that a main point is on
the way.

An author usually raises a question as a springboard toward an
answer—and Mr. Kaempffert devotes all the rest of his article, right
down to the end, to developing and explaining his answer. Through
the middle of paragraph 4 he fills in the background of the answer;
and from there through the last two paragraphs he explains that
the earth will not be destroyed by the hydrogen bomb because
conditions do not exist on land or in water to make a self-sustaining
thermonuclear reaction possible—this is the main idea of the whole
selection, the gist of what the author is saying.

Correct choice on the comprehension test is statement 3.

I want to state again, even at the risk of being tediously repeti-
tious, that your dominating aim in reading these selections is to
cut rapidly through the words, sentences, and details to find and
follow the author’s main idea.

This is not as hard as it may at first sound—it is not a bit hard
if you will make an honest attempt to alter some of the comfortable
and probably inefficient reading patterns you have grown too
used to, that you have become too fond of, that it may be un-
pleasant, even painful, to give up.

Perhaps you have got into the habit of sauntering leisurely, too
leisurely, when it’s just as easy to run. Perhaps you get bogged
down in details instead of concentrating putrposefully on finding
and understanding the main idea. Perhaps you think that every
word has to be chewed and digested before you can go on to the
next one, that every sentence has to be mulled over, that every
thought has to be studied before you can really understand it;
believe me, this is not so. All the words, all the sentences, all the
thoughts in any selection add up to a final point, a final effect, a
dominant and central idea. Get into the next selection, get that
central idea, and get out. If you have any success in putting these
instructions into practice, both your over-all understanding and
your increase in rate will surprise you.
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Selection 4

!

A STUTTERER WRITES TO A FORMER TEACHER
by Irving S. Shaw

Start timing— Remember me? I
came into your classroom more
timid than the rest. My first
thoughts were: When would I be
called upon to recite? How would
you react to my hesitance in
speech? Would my classmates ridi-
cule me? I hoped you could help
me.

2. As the long days passed without
my being called on, my anxiety in-
tensified. My back ached, because
I was constantly sittting on the
edge of my chair.

8. At last you asked me a simple
question. Do you remember how I
blushed, how everybody in class
turned to gaze?

4. The silence of the room, the im-
patient look on your face, and the
stares of my classmates brought on
the worst blockage I had ever ex-
perienced. My facial contortion
brought an uproarious laugh from
the class and a puzzled look to your
face.

5. Do you remember what you did
then? You reprimanded the class
and moved me to a side seat—to
be forgotten for the rest of the
year.

6. You did not know that my stut-
tering was not caused by a physical

defect, but by a personality impedi-
ment. You did not understand my
problem, and your reaction only
aggravated my condition.

7. Because of your attitude of tak-
ing my stuttering as a serious and
troublesome problem, I became
more selfconscious. Had you taken
a lighter attitude, encouraged me
to speak, and accepted me as one
of the class, you would have helped
instead of hurt me.

8. I was never encouraged to enter
social activities. How I craved for
companionship; how I needed self-
expression! Except for my stutter-
ing I was like any other pupil, but
you made me feel different.

9. How frequently I wanted to
speak to you informally, as the
others did. Did you perhaps feel
that I didn’t care to chat? How
wrong you were! The teacher who
accepts the stutterer and who un-
derstands his make-up, can make it
easier for him to develop a proper
attitude about his problem.

10. I never stuttered when I sang,
so singing gave me an opportunity
to feel on equal terms with others.
Yet even when you discovered I
had a good voice, you did not
choose me to sing a song in the class

Reprinted by permission from the National Education Journal. Mr. Shaw has taught
high school classes in Mayer, Arizona, and Owyhee, Nevada.




play. If only you had capitalized on
my simple musical talent!

11. Do you remember one particu-
lar instance when I requested a
pass? I threw in a block, a spasm,
which bewildered you as usual. You
looked'away, believing I would find
it easier to speak. This only made
things worse, for I felt that you
were not paying attention or that
you couldn’t “take” the speech
block. For days after this experi-
ence I was depressed, my speech
difficulty worse than ever.

12. By the way, is Mrs. Ray still
around? I wish she had been my
teacher throughout the years. Her
way of asking questions was so un-
usual that even I was able to speak
up. She frequently asked for volun-
teers, and never cared if anyone
answered without recognition. By
not having to be the center of
attraction, and by not thinking of
speech, I frequently answered with
no regard to my impediment.

18. Talking to Mrs. Ray after class
was easy, too. When I did have a
block, she just said, “Slow, easy.”
The fact that she didn’t turn away
and the realization that she under-
stood gave me a great deal of en-
couragement.

14. If only you had sensed, as Mrs.
Ray did, that the aim in guiding the
personality development of the
stutterer should be the same as the
aim for any other child: to help
him acquire a feeling of personal
security so that he can face the
future with confidence.

15. When I got to high school, my
stuttering grew worse than ever,
and I became more withdrawn.
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The confidence given me by Mrs,
Ray could not withstand the treat-
ment I received from others who
had no understanding of my prob-
lem.

16. Then another teacher came into
my life who was interested in me
and helped me. He advised me to
improve myself by seeking outlets
through school activities.

17. After one or two trial efforts at
other things, I took up handball. A
few pointers from the coach, and in
no time at all I was on the team.
18. At last I had something other
than myself to think about. I was
accepted as one of the group, and
my speech was of little concern. I
let the ball do all of the talking,
and how it did roar! Did you read
that I won the city high school
championship for two successive
years?

19. That teacher’s kindly interest
changed my life. No longer did I
eat alone in the school lunch-
room. People gradually became my
friends, and I used to tell them
that my speech impediment was
because of tight shoes. I found that
joking about the defect made it less
important.

20. My confidence increased, anx-
iety lessened, and slowly but surely
better speech resulted.

21. I hesitate to think what might
have happened if I had not en-
countered some teachers who un-
derstood my problem and were able
to help me! <End timing

RECORD HERE THE TIME REQUIRED
ON THIS SELECTION: MIN.
SEC.




Test Your Comprehension

Which one of the following statements most accurately sum-
marizes the main idea of the selection you have just finished? Check
your choice without referring to the text.

1. A stutterer needs and craves acceptance—only from this will
he gain the feeling of confidence and personal security that will help
him improve his speech.

2. Since stuttering is caused by feelings of inadequacy and in-
feriority, teachers should treat victims of this affliction in an espe-
cially considerate manner, constantly pointing out to them the
areas in which they excel and the things they can do better than
others.

3. Stuttering results from a personality impediment, not from a
speech defect.

4. Singing is the best cure for stutterers.

5. Children and teachers can be cruel to someone who is different.

Compute Your Rate
(Approximate number of words: 840)

TIME W.P.M, TIME W.P.M.
1 min. 840 2 min., 45 sec. 304
1 min., 15 sec. 672 3 min. 280
1 min., 30 sec. 558 8 min., 30 sec. 240
1 min., 45 sec. 480 4 min. 209
2 min. 420 4 min., 30 sec. 186
2 min., 15 sec. 362 5 min. 168
2 min., 30 sec. 334 6 min. 140

YOUR RATE ON SELECTION 4: W.P.M.
(Record this statistic on the chart and graph on page 392.)
GAIN OVER SELECTION 1 (page 11): _~ _ w.p.M.

Discussion of the Selection

Here, as you no doubt realized while you were reading, is a
piece in which a mass of details and narrative incidents is presented
in combination with interpretation—and it is the interpretation, of
course, which gradually builds up into a strong and inescapable
central theme.

The first bit of interpretation occurs in the last sentence of

36




paragraph 7 (“Had you taken a lighter attitude . ..”) and the
key phrase in this sentence is “accepted me as one of the class. . . .”
The author has used over 25 per cent of his material to prepare
you for his main idea, that a stutterer craves and needs acceptance
—and then continues with an even larger block of material, right
through paragraph 13, elaborating on and pounding home this
same central point. In paragraph 14, the writer restates the theme
(. . . that the aim in guiding the personality development of the
stutterer should be the same [i.e., acceptance] as the aim for any
other child . . .”); and then, in another key sentence of the piece,
he broadens his theme to include the idea that acceptance results
in “a feeling of personal security. . . .”

Paragraphs 15 through 17 add more details to support the theme,
with paragraph 20 (“My confidence increased . . . and Dbetter
speech resulted”) restating, in different words, the idea of personal
security.

Correct choice on the comprehension test is statement 1.

No one, of course, goes through this conscious and elaborate type
of analysis as he reads. But accurate comprehension of the final
meaning of any piece of writing is based on a recognition, perhaps
largely subverbal, of how the author has organized his material,
how he has knit together the various strands of his fabric, how he
combines the parts to produce a total effect. And the efficient
reader, intent on extracting the essence of a page as quickly as
possible, has always some feeling, whether or not he verbalizes it,
of how the broad sections of material are related and of how the
important concepts are supported, explained, clarified, or illustrated
by subordinate details.

My purpose in asking you to go back over each selection as you
study the analysis is to sharpen your sense of the structure of
material, to develop your skill in differentiating subordinate ele-
ments from main ideas. The more practiced you become in recog-
nizing how detzils are used to introduce, bolster, pound home,
clarify, or illustrate main ideas, the more rapidly and successfully
will you be able to pull these ideas out of your reading, and the
clearer will be your grasp of the final meaning of what an author
is saying to you.

So let us continue this valuable practice on the next selection.
Push through the details rapidly, keep on the alert for the main
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idea, and come out of your reading with an awareness of what

all the words add up to.

Selection 5

ATOM BOMBS AND X-RAYS

Start timing—> Argument goes on at
great length in scientific circles over
the effects of U. S. atomic bomb
tests on the present population and
future generations. Scientists who
like to air their views publicly can
usually make page one of the big
city newspapers or get their pic-
tures in weekly news magazines by
viewing with alarm the horrors that
may be visited on civilians in super-
bomb warfare. Apparently the
general public is not greatly im-
pressed by these warnings, for
officials complain loudly that civil-
ian defense organizations have not
been able to secure support or
muster any great following.

2. Of much more practical concern
to the average citizen are the by-
products of the current H-bomb
discussions, which have brought to
light the fact that certain peace-
time medical practices need to be
looked at with a critical eye to de-
termine whether medical X-rays are
being applied too freely and, in
some cases, too carelessly. Chest X-
rays are recommended on a yearly
basis in many localities. X-rays are
used after accidents and injuries to

find broken bones, and they are
much used also in diagnosing
troubles of the digestive tract. In
addition, X-rays are applied in vari-
ous medical treatments. Dentists
often take X-ray negatives for locat-
ing cavities in teeth. There is a
widely-used fluoroscope device that
employs X-rays to determine the
fit of shoes, particularly in children.
8. Statistics on radiologists who
work with radioactive substances
indicate that 8 to 10 times more
radiologists die of leukemia (cancer
of the blood) than do those who
work in other fields. Studies of
10,000 youngsters indicated that
radiologists’ children suffered more
from heart, blood, and eye defects
than those in the relatively unex-
posed group. One outstanding
scientist takes the position that the
genetic hazards (the effect on fu-
ture generations) of the actual
bomb tests are probably not as
great as the genetic dangers of in-
cautiously administered X-rays. It
is his view that X-rays, particularly
in the abdominal region, will have
an adverse effect on the reproduc-
tive organs. Furthermore, he points

An editorial from the September 1955 issue of Consumers’ Research Bulletim. Re-

printed with permission,
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out, the more radiation a person is
exposed to, the more risk there is
of occurrence of mutations with ad-
verse effect on health and vigor of
future offspring.

4. Knowledge in this field is quite
inadequate at the present time and
the subject deserves greater atten-
tion from medical foundations that
spend great sums every year to
discover the causes of various hu-
man ailments. It is the view of one
eminent scientist that genetic dam-
age from medical uses of X-rays
could be avoided if proper precau-
tions were taken in their applica-
tion.

5. Instead of forecasting what will
be the probable effect of H-bombs
in time of war, it would seem much
more practical to take a careful
look at current recommendations
in the public health field in the use
of ionizing radiations. Just how

Test Your Comprehension

much of a cumulative dose does the
person get who customarily has an
annual chest X-ray, plus an annual
or semiannual dental X-ray, and
perhaps other X-ray treatments
during a year, and what is a safe
tolerance in a given case? This
question  requires  considerably
more intensive, unspectacular, ex-
pensive, and tedious research, but
many would consider it to be of
far more practical importance to the
population of the United States
than the speculative viewings with
alarm of the suppositional dangers
that would be incurred by the pop-
ulation in this and other countries
in the event of an A-bomb or H-
bomb attack. <End timing

RECORD HERE THE TIME REQUIRED
ON THIS SELECTION: MIN.
SEC.

Which one of the following statements most accurately sum-
marizes the main idea of the selection you have just finished? Check
your choice without referring to the text.

1. The public is not sufficiently alarmed over the possible horrors

they will suffer from atomic radiation or superbomb warfare.

2. Perhaps we had better give some thought to the current, im-

mediate, and continuing danger of the too free and careless use of

medical X rays. ’

3. People who work with radioactive substances suffer from an

abnormal incidence of leukemia, and their children suffer from

more bodily defects than do the children of the general population.

4. The genetic dangers from X rays are greater than those from

atom-bomb tests.

5. The use of X rays and other radioactive substances must be cut
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down drastically, or even stopped entirely, if we are to preserve
our health,

Compute Your Rate
(Approximate number of words: 580)

TIME W.P.M. TIME W.P.M.
1 min. 580 2 min. 290
1 min., 10 sec. 498 2 min., 10 sec. 270
1 min., 20 sec. 438 2 min., 15 sec. 260
1 min., 30 sec. 388 2 min., 30 sec. 232
1 min., 40 sec. 348 2 min., 45 sec. 212
1 min., 50 sec. 318 8 min. 194

YOUR RATE ON SELECTION 5: W.P.M.
(Record this statistic on the chart and graph on page 392.)
GAIN OVER SELECTION 1 (page 11): W.P.M.

Discussion of the Selection

What, in five paragraphs and almost 600 words, was the editorial
writer attempting to convey to the reader? What was his essence,
his gist, his central thought? Let us look back at the piece and
examine its structure.

Paragraph 1 is obviously introduction, a means of catching the
reader’s interest by starting with a problem very much in the
day’s news—the effects of atomic bomb tests. The trained reader
quickly recognizes this as introductory material and moves through
it at a rapid pace.

Paragraph 2 starts with a comprehension clue—"of much more
practical concern”—that alerts the reader to look for a main idea,
which he discovers toward the end of the sentence—"determine
whether medical X-rays are being applied too freely . . . too care-
lessly.”

The reader now expects supporting details for this statement, and
these he finds in abundance in the rest of paragraph 2 and through-
out paragraph 3.

Paragraph 4 reiterates, with further explanation, the main idea
first presented in the second paragraph—"the subject deserves
greater attention. . . .”

And the last paragraph pounds the thought home—"requires in-

40




tensive . . . research®—with still more details and justification,
finally ending with a restatement of the introduction.

What do we have here, then? We have a springboard, the effects
of atom bomb tests, from which the author jumps into his central
theme, that perhaps we had better give some practical thought to
the current and immediate and continuing danger of medical X rays
and radiation; this theme is supported, explained, and repeated with
a wealth of specific details, all of them valuable, all interesting, all
intended to contribute to the persuasiveness of the central point,
but subordinate details nonetheless. And finally we have a con-
cluding sentence that returns to the thought of the introduction,
and that ties the piece up neatly into a nice, symmetrical package.

Correct choice on the comprehension test is statement 2.

The skillful reader sees the statements, restatements, and elabora-
tions of the main idea stand out conspicuously, as if in full relief,
from the much larger background of narrative details. He sweeps
rapidly through these details, consciously searching out the central
theme, and realizes, all through the piece, that here, here, here, and
here is where the author is stating or restating a main point—
everything else, though valuable, interesting, and effective, is never-
theless detail and therefore subordinate; it contributes to, prepares
the way for, or supports the central theme, but the central theme
itself is what the efficient reader concentrates on.

If you yourself followed some such pattern of reading in selec-
tion 5, then you are beginning to apply efficient techniques, and
your rate of reading probably reflected this efficiency. If not, do
not be discouraged. There are still chapters and chapters of learn-
ing and practice ahead of you.

The next selection, which is considerably longer than those on
which you have heretofore practiced, has a broad structure of clearly
discernible parts. It is a slightly technical but extremely interesting
article, with a well-defined main idea. There is a wealth of details
which might seduce an unsophisticated reader into a slow and
careful reading quite unwarranted by the broad theme on which
the author builds her piece. So push through rapidly looking for this
theme—do not waste time or effort over the somewhat technical
details.
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Selection 6

JOHNNY, A REJECTED CHILD
by Bertha Padouk

Start timing— This is the story of
Johnny, who is ten years of age and
is now in the fifth grade. In Sep-
tember 1951 he was referred to
the school nurse because of poor
bladder control. He would con-
stantly wet and soil his trousers. He
was shy and withdrawn. He was
shunned by other children because
of his bad odor. He was unrespon-
sive in class and he would never
smile.

2. When the school nurse visited
Johnny’s house, she discovered a
“shack without a bathroom.” A
barber chair served as the living
room furniture. Johnny’s father,
who is highly emotional, is a strict
disciplinarian. Johnny is afraid of
his father, who feels that his boy is
never serious about anything.

3. In addition to Johnny, there are
two other children—an older son
in the service and a daughter now
in the first term of high school
Both parents work.

4. Shortly after the nurse’s visit
the school guidance counselor inter-
viewed Johnny’s father, who re-
fused to get any help from any
guidance source—either the Bureau

of Child Guidance or some other
agency.
5. The school psychologist gave
Johnny a Stanford Binet L Test in
October 1951. This revealed that
the youngster had an I1.Q. of 1186,
had a higher potential for learning
than was indicated in his function-
ing, and had a definite reading
disability because of an emotional
block. Use of primer materials in
reading on a remedial instructional
basis was recommended. These
were put into effect by his class-
room teacher. Only a slight im-
provement was noted by June 1952.
6. In September of the same year
Johnny was assigned to an Oppor-
tunity Class (small register) with a
most sympathetic teacher. Two
months later he became a member
of the Reading Club (a remedial
reading class was granted to the
school at this time).
7. On November 17, 1952, the re-
sults of two reading tests (Project
Oral Reading and Project Silent
Reading) revealed:
Johnny’s Reading Age 7.6
- Reading Grade 2.6
- Retardation 3.4

Reprinted by permission from Understanding the Child. Mrs. Padouk is a2 remedial
reading teacher in Public School 154, Flushing, New York.



Confusions and Substitutions
their brother for—they brought

wild “  wide

bed “  band

fry “  fire

ounce “ inch

Rover “  river etc.

Phonetic Attack on New Words

Johnny could not blend, sound
out or figure out by phonetic or
contextual clues.

Omissions

He left out several words at a
time—as “it began, I know, like
ours.” These omissions happened
most frequently at the beginning
and in the middle of a sentence.

Comprehension

When he was asked what he had
read, the answer was, “I don’t
know.”

Voice

Monotonous — vocalized — did
not stop at a period.

Picture Clues

He did not notice them.

Reading Habits

He pointed during oral reading
and vocalized during silent reading.
8. Johnny, who was afraid to ex-
press himself, and who handled his
conflicts by withdrawal and de-
pressive reactions, had to be rein-
troduced to reading in a relaxed
atmosphere that would promote
interest, self-respect, understand-
ing, and achievement.
9. At the beginning of each lesson
in the Reading Club ten minutes
were given to oral language. The
group, consisting of six children,
would rhyme funny words, discuss
ways of helping other children, tell
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about experiences over the week-
end, and engage in oral picture
reading. Statements made by the
children were written on experi-
ential charts with the name of the
individual child who contributed
to the story. At this point Johnny
began to show a marked interest.
It was necessary to ask Johnny
several questions before one sen-
tence could be formed:
Teacher—“What did you do on
Sunday?”
Johnny—*“I went fishing.”
Teacher—“With whom did you
go?”
Johnny—“With my father.”
Teacher—“What did you catch?”
Johnny—*“Carp.”
Teacher—“What’s that?”
Johnny—*“A brown fish.”
Teacher—“Are they good to
eat?”
Johnny—*Yes.”
Teacher—"“Johnny, please put all
this information in a story so that
I can print it on this chart. The
other children will then be able to
enjoy this wonderful story of yours.”
Johnny—“I went fishing with my
father on Sunday. We caught six
carp. They are a brown fish and
are good to eat.”
10. Thus, by direct questioning,
Johnny became interested in ex-
pressing himself and in reading his
answers. Furthermore, his status
among the other children in the
Reading Club improved consider-
ably. A feeling of self-respect and
achievement gradually became his.
11. One of the activities in the
Reading Club is finger painting,



which is correlated with poetry,
music enjoyment, and expressional
and creative writing. On one oc-
casion rain poems were read to the
group. The children were encour-
aged to express their reactions to
these poems. Johnny contributed
to “rain sounds.” After a stimulating
discussion in which each member
of the Reading Club participated,
finger painting was introduced.
Johnny had never finger-painted
before. He started to talk to the
boy next to him:

Johnny—"“T have never finger-
painted.”

Richard—*“Neither have 1.”

Paul—“In finger painting you do
not use a brush.”

Matty—"I think finger painting
must be messy.”

Paul—“Let’s find out.”
12. At last Johnny had found some
interest—some activity in common
with other boys. This was the be-
ginning of his becoming friendly
with others.
18. During this period of adjust-
ment for Johnny, who was begin-
ning to enjoy reading and related
activities (finger painting, expres-
sional writing in the form of indi-
vidual and group dictation to the
teacher, picture reading, working
with Dixie mesh, group discussion,
clay work, etc.), the guidance coun-
selor constantly kept the father in-
formed of his boy’s progress in
school. A very strong plea was
made that the rigid discipline at
home should be relaxed. The father
finally decided to cooperate with
the request. He began to notice the
changes in his son. Within a short
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time the odor emanating from
Johnny’s clothing ceased.

14. Within a period of seven
months Johnny, from a reading
grade of 2.5, made a year and a
half progress in reading with a
score of 4.1 in May 1953.

15. On November 19, 1953—
Johnny was given a silent and an
oral reading test. He made these
scores.

Gray Oral—5.9
Stanford Achievement Test D—4.3

16. It is expected that Johnny will
do even better in the near future.
17. On Johnny’s birthday, the
Remedial Reading Teacher phoned
Johnny’s father. She told the father
what fine progress the boy was
making in reading and that Johnny
was a bright boy. Over the phone
she heard the father say to his son:
“My boy, that’s wonderful. I am
very proud of you.”

18. Then he asked his son to play
a clarinet solo to celebrate the
event. This proved to be a turning
point in Johnny’s social and intel-
lectual development.

19. Utilizing to good advantage
the services of the school nurse, the
psychologist, the guidance coun-
selor, and the classroom teacher,
the remedial reading teacher was
able to add her services to stem a
severe case of enuresis (a manifes-
tation of Johnny’s anxiety over his
paternal relationship). The reading
club room established an atmos-
phere of learning conducive to
academic achievement and social
recognition.




20. Thanks to coordinated efforts father and classmates epitomized
on the part of the school personnel, the story of Johnny. <«End timing
a problem which originated in the

home is being currently solved. RECORD HERE THE TIME REQUIRED
From rejection to acceptance by ON THIS SELECTION: MIN.
SEC.

Test Your Comprehension

Which one of the following statements most accurately sum-
marizes the main idea of the selection you have just finished? Check
your choice without referring to the text.

1. Ten-year-old Johnny was a rejected, disturbed, unhappy child
who needed psychiatric help.

2. Johnny’s difficulties stemmed from a poor home environment
and an over-disciplinary and unco-operative father.

3. Johnny had better than average intelligence—his learning diffi-
culties and reading disabilities resulted from an emotional block.
4. When parents make mistakes, it is necessary for the school to
interfere.

‘5. Johnny’s reading and other problems were solved because active
steps were taken to change rejection to acceptance, both at home
and in school.

Compute Your Rate
(Approximate number of words: 1200)

TIME W.P.M. TIME W.P.M.
2 min. 600 3 min., 30 sec. 342
2 min., 15 sec. 532 3 min., 45 sec. 320
2 min., 30 sec. 480 4 min. 300
2 min., 45 sec. 436 4 min., 15 sec. 282
3 min. 400 4 min., 30 sec. 266
3 min., 15 sec. 368 5 min. 240

YOUR RATE ON SELECTION 6: W.P.M.
(Record this statistic on the chart and graph on page 392.)
GAIN OVER SELECTION 1 (page 11): ____ w.p.m.

Discussion of the Selection

I am now going to ask you to take a more active part in analyzing
the structure of material. Referring to the numbered paragraphs
in Mrs. Padouk’s article, answer the following questions:
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1. Paragraphs 1 through 4 constitute the first major part of this
piece. What is the purpose, very briefly, of this section?

2. Paragraphs 5, 6, and 7 make up a second section—what is the
author doing here?

8. Paragraphs 8 through 13 form the third section—what is this
about?

4. What is the author presenting in the next section, paragraphs
14 through 18?

4

5. Finally, in the last two paragraphs, 19 and 20, what is the author
doing?

The article we are working on is full of the kind of statistics and
specialized explanations that might well slow down the rate of
the untrained reader—minutes can be wasted, and concentration
interfered with, by an attempt to wrestle with the technical ter-
minology often found in this type of writing.

The skillful reader, on the other hand, would recognize almost
from the first few sentences that he is dealing with a problem-
solution piece—and he would be interested at once in discovering
quickly what the problem is and how it was solved. To this end, he
would avoid getting enmeshed in statistics, he would skim through
the conversation and narrative details, extracting only the flavor,
and since he knows from the start what he is looking for (the solu-
tion to Johnny’s difficulties), he would whiz through the piece at
high speed. (Skilled reading always involves suiting your pace to
the type of material and to what you are trying to get out of it.)

This article has a simple, clear-cut structure that contributes
strongly to rapid comprehension. In paragraphs 1 through 4, the
problem is described and the background filled in (answer to ques-
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tion 1); in paragraphs 5 through 7, the author is tabulating the
statistics on Johnny’s reading performance and elaborating on his
reading disabilities—she is still discussing the problem (answer to
question 2); in paragraphs 8 through 13 she describes the therapy
used with Johnny (answer to question 3), and if you were at all
alert to structure as you read you realized that at this point the
central theme of the article was beginning. In paragraphs 14
through 18, the results of the therapy are presented (answer to
question 4), and the important point you should have come away
with is that these results were good.

And then, in the last two paragraphs, 19 and 20, the author sums
up what has been accomplished with Johnny, and by what means
(answer to question 5). In the very final paragraph the total mean-
ing of all the facts and details of the piece is explicitly stated. Cor-
rect choice on the comprehension test, therefore, is statement 5.

Reflect, for a moment, on what this type of training aims to help
you accomplish. You are learning, by actual practice, to look at
material not as a conglomeration of words or phrases or sentences,
not as a parade of unrelated facts or details or ideas—but rather
as an integrated whole with a dominant and over-all meaning. You
are learning to move along more rapidly, to push through the de-
tails and extract a final meaning, to sense the broad structure of an
author’s thinking—in short, you are learning to read aggressively,
not just take in words.

This ends one phase of your training, and with the next chapter
a new phase will begin. And so we are ready, now, to examine the
statistics you have been keeping and to see whether we can spot
a trend.

Suppose you copy down, from the chart on page 392, your rates
on selections 1, 8, 4, 5, and 6.

SELECTION 1 (MYSTERY STORIES): _W.P.M.
SELECTION 3 (H-BOMB): 2T 7 W.P.M.
SELECTION 4 (STUTTERER);: L2 W.p.M.
SELECTION 5 (X RAYS): S5 i ow.p.M.
SELECTION 6 (JOHNNY): 279 wewM.

Examine this chart. Your rates may show great variation from
selection to selection. If so, this is a good sign—you are suiting
your speed to the changes in complexity and style of the material
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Do your rates on the last four se'cctions show a definite gain over
your initial rate? This is an even better sign.

Your rates may possibly be fairly constant, after a significant
jump over your performance on the first selection. If this is so,
there is cause for rejoicing. You have demonstrated your capacity
for accelerating your normal and habitual speed of comprehension
—you have climbed to a higher plateau where you may remain for
a while as you integrate the new techniques you are learning.

Let us do a little arithmetic. Add up your statistics on selections
3 through 6, and divide by 4 to find an average rate during the first
phase of your training. How much higher is it than your rate on
selection 1?7 And what is the percentage of increase? To find this last
figure, divide the average gain by your initial rate, and carry the
answer to two decimal places. For example, if your starting rate
was 213 w.p.m., and your average rate on selections 3 through 6
was 295 w.p.m., you subtract 213 from 295, and then divide this
answer, 82, by 213, giving you approximately .38, or 38 per cent.
Record these statistics below and also in the appropriate spaces
on page 392.
Average Gain in Rate: ——W.P.M.
Percentage Gain in Rate: —

A TEST OF YOUR RETENTION AND RECALL

And now let us try an interesting experiment. One of the signifi-
cant dividends that training promises is an increase in retention
and recall—and learning to seek out main ideas is one of the chief
means of earning such a dividend. Without further reference to
the selections you read earlier, how successfully can you recall the
gist of each one?

Retention Test
Write out, very briefly, the gist of each of the following articles.

1. “Can the H-Bomb Destroy the Earth?”
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2. “A Stutterer Writes to a Former Teacher”

3. “Atom Bombs and X-Rays”

4. “Johnny, a Rejected Child”

Key:
1. Conditions do not exist for a sustained thermonuclear reaction
—the earth is safe. 2. A stutterer needs acceptance and attitudes
that increase his security if he is to speak better. 8. Medical use of
X rays may be dangerous—the question should be investigated
further. 4. Johnny’s reading and personality problems were solved
by changing rejection to acceptance.

(Your own language is of course different from that suggested
above—but does it boil down to pretty much the same general
ideas?)

»
{
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CHAPTER 3

HOW TO TRAIN YOUR
PERCEPTION

Preview

In the first two sessions of your training you made an attempt,
during your reading, to avoid poky and time-consuming attention
to minor details—you tried to sweep briskly through material,
speedily following main ideas, sensing the broad structure of the au-
thor’s thinking, and getting an accurate, over-all, understanding of
the gist of each selection.

Now we concentrate for a period on a different area of training.
In this chapter you will learn:

* How to do productive exercises in the rapid and accurate
perception of numbers, words, and phrases.

* How to make greater use of your “peripheral” vision.

* How to increase your “span of recognition.”

* How to reduce your “fixation-time.”

* How perception training can markedly accelerate your gen-
eral reading rate.

Chapter 3 shows you how to interpret more
of what you see—and in less time.
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%% SESSION 3

READING AS A VISUAL PROCESS

In one sense, as you may know, we do not read with our eyes at
all, but with our minds. The eyes are only a vehicle of transmission
—they flash the visual impulses that the brain interprets and the
mind reacts to. Such interpretation and reaction may be instan-
taneous or halting, accurate or erroneous, easy or full of effort,
depending not on the sharpness of a reader’s vision but on the clear-
ness and richness of his understanding, and on the reflexive per-
ception habits under which he operates.

The eyes are the camera of the mind. Like a camera, they do no
more than snap the photograph. From that point on, the brain does
all the work—it develops the negative, prints the picture, and
stores away the result.

Like a camera, the eyes must focus on the subject before a
photograph can be taken. They may focus and refocus three to a
dozen times on a single line of print, up to a hundred times or more
on an average page, in order to continue feeding successive images
to the brain for interpretation.

Sit in front of a reader and peer up into his eyes as they move
across a page of print. It is a fascinating process to watch, especially
if you have never observed it before. You will see his eyes focus at
a point somewhere near the beginning of a line and remain there
for a very brief period of time, generally a fraction of a second. It
is during this momentary pause that he is reading—depending on
his skill, his eyes are photographing a phrase unit, a couple of
words, a single word, or maybe only a portion of a word. Then his
eyes jerk sharply to the right, focus for a second time, snap a sec-
ond photograph, and jerk again to the right. These alternating jerks
and pauses go on until the end of the line is reached, at which point
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his eyes sweep back to the left, focus on the following line, and
the movement-pause, movement-pause process starts all over again,
continuing line by line, paragraph by paragraph, page by page.

Go on watching for a while. Soon you will be able to count the
number of pauses made on each line. If the reader you are observ-
ing is fairly skillful you may see only three to five pauses. If he is
awkward and inexperienced you may be able to count ten to a
dozen or more, and on many lines, if not on practically every line,
you may see his eyes suddenly reverse and jerk to the left. He is
making regressions—he is going back to check on the camera; the
picture that his mind developed failed to make sense, or in some
way his comprehension momentarily broke down.

Does all this seem vastly complicated? It is, of course. Neverthe-
less, these constantly alternating movements and pauses are com-
pletely reflexive and pretty nearly unconscious, controlled auto-
matically by the ability and speed of the mind in absorbing and
integrating what the eyes see. They are as reflexive and automatic
as the movements in eating, an activity in which, particularly when
one is hungry, there is ordinarily little or no conscious control over,
or even awareness of, the separate motions of opening and closing
the mouth, raising and dropping the lower jaw, grinding the teeth,
or swallowing. In a sense, such motions are directed and controlled
by the stomach, which dictates the amount of food it wishes to
receive and the rate at which it can comfortably receive it. So also in
reading—the mind dictates the portion of print it wishes to inter-
pret at one time, and the rate at which the eyes should continue
feeding it these portions.

Reading, then, is accomplished by a continuous alternation of
ocular pauses and movements—or what we call “fixations” and
“interfixation movements.”

“Fixation” is the technical term for the fractional second in
which the eyes focus on a portion of a line of print. During a fixa-
tion the external movement of the eyes stops, an image is trans-
mitted to the brain, and words are read. Then the eyes move slightly
to the right, a2 new point of fixation is made, and another image is
flashed to the brain.

In order to keep reading, the eyes must move; but while reading,
the eyes are externally motionless. During the movement between
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two fixations (“interfixation movements”), there is a marked reduc-
tion in visual sharpness—vision is clear only when the cyes are
stationary, or “fixated.” However, owing to the persistence of an
“afterimage” in the brain, there is no sensation of loss of sight, no
sensation even of a blur, as the eyes focus and refocus, moving from
one fixation point to the next.

What is “afterimage™ Try staring at an object for thirty seconds,
then quickly close your eyes. You can still see the object, can’t you,
for just the briefest fraction of a second? Or stare at this object
again, very rapidly shutting and opening your eyes a half dozen
times. Doesn’t it seem as if your sight is continuous? It isn’t, of
course—the optical illusion results from the slight persistence of
the afterimage. It is this afterimage during the interfixations that
produces an illusion of smooth and continuous vision as you read,
even though there are alternating periods of sight and partial blind-
ness. In truth, it is not the vision, but rather the flow of visual im-
pulses to the brain, that is smooth and continuous, for the mind,
under conditions of normal comprehension, is fusing the impulses
it receives into a steady stream of meaning.

Let us examine the process more closely. A reader is confronted
with a page of print. He starts to read the first line:

The eye moves across a printed line and you read. The eye

To begin reading, his eyes fixate at a point somewhere at the
beginning of the line and remain there, if he is the average reader,
for about one fourth to one half a second. If we attempted to
diagram the action, it would look something like this:

i \
g e et POINT OF FIXATION
RECOGNITION SPAN..-2Z.nvuse -

Having photographed the first two words (“the eye”) by fixating
between them, his eyes then travel to the right and make a second
point of fixation, then a third, a fourth, and so on until the end of
the line is reached. Then they make a return sweep to the follow-
ing line and start fixating all over again. For example:
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The eye oesacrossa inted 1
The eye mov pr_/\_x?fandyouread Theeye

is a very special sense organ because it is a direct extension of
\..J\ry.P 7 .g/L._./\_.J\_._/\_._/

the brain. Consequently reading is almost a direct mental process.
e e e e o/ A S S /A==

This pattern shows the unconscious eye movements of a reader
of average efficiency: a type line about four inches long (the size
used in this book) is read in six or seven fixations. A skilled reader
might cover such a line in three or four fixations—an extremely in-
efficient reader, on the other hand, would require nine to twelve
fixations, or even more.

Now, oddly enough, the process of making fixations and of mov-
ing the eyes is so rapid, or reflexive, so unconscious that you might
read eight hours a day and never realize what your eyes are
doing. And this is exactly as it should be. Your are not supposed to
feel your eyes fixating and moving. The more aware you are of
these movements, the less skillfully you are reading. Nevertheless,
the movements go on—for without them, no reading could be done.

Let us now contrast the reading patterns of the efficient and the
ineflicient reader.

The efficient reader:

The eye moves across a printed line and you read. The eye
L . Vo= 5 / \ o e/ ey

is a very special sense organ because it is a direct extension of
\ % /\ Rkt 4 3 ~ 7\ o /

the brain. Consequently reading is almost a direct mental process.
R le I\ = I o —T \ - 7

The inefficient reader:

is a very special sense organ because it is a direct evtensnon of
L) WP 5 VTR A VR W< WY A WY | .J\_. A\ A

the br am Consequently readin _% is almost 2 ¢ du'ect mental process.
L T [ S | V9 ) S /T e\

By being able to cover a book-length line of type at an average
of three to four fixations to a line, with three to four medium-sized
words to each eye span, the efficient reader not only saves time; he
also works less hard and has fewer periods of nonreading. The
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skillful reader does not take any longer to absorb three or four
words than the inefficient reader needs for a single word. The
former’s fixations are certainly no longer in duration than the lat-
ter’s, and generally are much shorter.

The inefficient reader whose patterns are illustrated above is the
word-by-word reader. The reason his eye spans take in only a sin-
gle word at a time is no fault of his vision: word-by-word reading
is simply a habit he has perfected through constant practice. As a
result, the meaning of the page comes to him choppily, and think-
ing is made difficult, for normal thought does not occur by words,
but by phrases and pictures. A picture is much more quickly drawn
in the mind by several combined words than by individual ones.

(The pattern we have just been studying does not by any means
represent the worst possible reader. Many poor readers have such
short eye spans that they cannot even take in a whole word at one
fixation. Such undisciplined readers may even go so far as to attack
a line of type syllable by syllable, or even letter by letter.)

You now understand the broad outlines of reading as a visual
process, you now have an idea of how the eyes function in feedin
images to the brain for translation into meaning. What has all this
to do with yjour own training to speed up comprehension? The an-
swer will be found in the following excerpt from The Air University
Reading Improvement Program:

NATURE OF READING *

The eye moves across a printed line and you read. The eye is a
very special sense organ because it is a direct extension of the brain.
Consequently reading is almost a direct mental process. The eye,
however, does not read while it moves. Decades ago physiologists
learned that the eye sees only when it stops.

Reading, therefore, consists of a series of fixations which the eye
makes while viewing a printed line. During these fixation pauses, the
material viewed is translated into meanings by the brain. A good
reader will make three to four fixations for an ordinary line of print;
the poor reader eight to twelve or more. Ability to cover a wider
span, to view a large field, is directly related to reading ability. The
span is also related to speed of reading, since the eye travels about

* From The Air University Reading Improvement Program, The Air University, Max-
well Air Force Base, Montgomery, Alabama, June 1948. Reprinted with permission.
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6 per cent of the time between fixations and spends about 94 per cent
of the time on the fixation pauses.

The good reader is also able to spend a shorter time on each fix-
ation. He will stop only about a fifth of a second on each fixation;
the poor reader will take twice as long.

Finally, the good reader makes fewer regressions per line or, in
other words, his eye travels back over material less frequently. As a
result, the rapid reader is able to read continuously and thus follow
the meaning of the writer more easily.

To improve reading ability, it is necessary to have training to de-
velop these characteristics: (1) a wide recognition span, (2) few
fixation pauses per line, (3) short fixation pauses, and (4) few re-
gressions.

AN EXPERIMENT IN FIXATIONS

Now, for just a few minutes, let us attempt to make the interde-
pendence and interaction of your own eyes and mind a bit more
conscious, so that you will thoroughly understand the basis and the
reason for the training that will be offered to you in later sections of
this chapter. I ask you to experiment personally with a single line
of print in order to realize what is actually happening as you read.

This is the line of print on which you will work:

Our eyes move across the page in jerks and pauses as we read.

1. First, focus at the beginning of the line as you normally would
in starting to read.

What did you see? Perhaps two words—our eyes. You made your
initial fixation by focusing your eyes at a point approximately in the
middle of the space occupied by the two words, and in a fraction
of a second you read the print on both sides of that point. This was
accomplished, you realize, not by sweeping from the O in Our
through to the s in eyes, but by taking a single, instantaneous pic-
ture of the entire space.

2. Now start the line again. Make your initial fixation as you did
before, then move your eyes to make a second fixation.
What did you see this time? Perhaps two more words—move
across. After interpreting the first photograph snapped by your
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eyes, your mind called for more material, and your eyes auto-
matically responded by feeding a second image to your brain.

8. Take your pen or pencil, and go back once again to the line of
print. This time read it through completely by making conscious
and deliberate fixation after fixation until you have finished the
last word. Mark off each of your recognition spans with a slanting
line as you move from the beginning to the end of the line.

Did it work out somewhat as follows?

Our eyes/move across/the page/in jerks/and pauses/as we/read.

If so, you made seven fixations to the line—or perhaps you did
better, or perhaps not as well. No matter. We are more interested
in what you eventually can do, after perception training, than in
what you have done at this point. So let us approach the culmina-
tion of our experiment by taking step 4.

4. The line has been broken up below into longer portions. At-
tempt to read each portion in one fixation by consciously focusing
your eyes above the black dot in the center of the phrase.

Our eyes move
[ ]

across the page
L]

in jerks and pauses
L]

as we read.
o

What did you discover? By consciously fixating at the black dot,
were you able to read the entire phrase without moving your eyes?
Probably so. Or were the outer edges of each phrase less clear than
the center word or words? Or was it perhaps impossible to see any-
thing but a few letters to the left and right of the fixation point?
(Your answer will depend not on the efficiency of your eyes but on
the mental habits you have built up through years of reading.)

No matter how successful or unsuccessful you may have been in
interpreting the complete phrases above in single fixations, you can



now understand the final goal of your perception training: the
building up of such strong and deep-seated habits that you will
automatically and reflexively read with wide recognition spans, and
your fixations will be made, without conscious control on your part,
in phrase units, rather than in one- or two-word units.

5. Now read the entire bold-face line on page 56 one final time.
Read it rapidly and without any thought or awareness of fixations or
of eye movements.

I have asked you to take this last step in order to close the experi-
ment by disabusing you of the notion that you can learn to read
more rapidly by consciously controlling your fixations. It is per-
fectly possible to read with such self-directed fixations—but at the
end of half a page fatigue will set in, comprehension will suffer
drastically, and reading will degenerate into a mechanical chore.
Your fixations are automatically controlled by your comprehen-
sion, and the only kind of training that will work is the steady
practice of habits that will condition your mind (1) to accept more
material from your eyes at each fixation and (2) to react more
speedily to this material as it is fed in.

A NOTE ON FIXATION TIME

An extremely poor reader may linger on an individual word
for as long as a full second—he may fixate on the longer words
syllable by syllable before he is able to interpret the total picture.
And each of his fixations may take twice as long as a skilled reader
requires for interpreting a complete phrase.

I want to give you an opportunity to identify momentarily with
an extremely poor reader—I want you to experience personally a
small degree of the laborious, the almost agonizing, effort involved
when you have to extract meaning through exceedingly slow and
awkward fixations and narrow recognition spans. Without revers-
ing the book, read the next two paragraphs, which, as you will
notice, are printed upside down.
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The poor reader’s fixation times may be comparatively long for
another reason. In order to comprehend, he must move his tongue
or lips or vocal cords, or even whisper audibly, for he has learned
to understand meaning only by recognizing the shape or feel or
sound of words. His speed, as a result, is limited to not much more
than the rate at which he can read aloud. And this is far slower, of
course, than the rate at which he could interpret meaning by com-
pletely by-passing the vocal apparatus—far slower and far, far less
efficient.

You are not, of course, a pathologically slow and awkward
reader. You do not have to puzzle out most words, your fixations
probably last no more than two fifths of a second, and your recogni-
tion span covers generally at least two words, sometimes more.
You doubtless never whisper or move your lips or tongue when
you read, and, if your rate is now over 250 w.p.m., you do not rely
on your vocal cords to assist you in interpreting meaning.

But possibly you are a little overdependent on thinking the
words as you read them, a little too conscious of hearing them in
your mind’s ear. (Such “inner hearing” or “inner speech” goes on
to a certain extent in all readers, but with less and less conscious-
ness of the individual words or phrases as speed increases and
concentration deepens.) Possibly, also, there are some slight vestiges
of vocalization still accompanying your reading performance—so
slight that you are rarely if ever aware of them, but nevertheless
serving to keep your fixations significantly longer, and your recog-
nition spans significantly narrower, than necessary.
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If these possibilities exist, as they do in most untrained readers,
then the perception exercises that follow in the next sections will
help you break a pattern of interpreting visual impulses less rapidly
and less efficiently than you are capable of doing.

We proceed, now, to the first step in perception training by aim-
ing for an increase in accuracy—and for this purpose, we shall start
with numbers. (Number drills, and then word drills, will prepare
you for phrase drills. The final goal of perception training is re-
flexive and instantaneous interpretation of complete phrases in
single, quick fixations.)

TRAINING IN DIGIT PERCEPTION

Practicing on the rapid perception of numbers trains your mind
to interpret accurately and instantaneously the fotal photograph
snapped by your eyes. Since the element of familiarity on which you
naturally rely in the rapid reading of words is essentially lacking
in digit combinations—rows of random numbers, unlike words and
phrases, are practically, if not completely, meaningless—you will
be learning, during this practice, to interpret all, rather than some
or most, of what you see.

The type of exercises on which you will shortly start working
is usually called “tachistoscopic (ta-kiss-ta-SKOP-ik) training,”
after the device known as a “tachistoscope” (ta-KISS-ta-skope),
which flashes digits, words, and phrases on a screen at exposures
varying from one full second down to as low as %o of a second.

An improved form of the tachistoscope, manufactured by the
Keystone View Co., of Meadyville, Pennsylvania, consists of a lan-
tern and a Flashmeter.® The lantern provides enough light to
project the material on the screen, and the Flashmeter, working on
a spring principle, limits the exposure to the fraction of a second
determined by the operator. The Keystone tachistoscope is used
throughout the country in elementary and high schools, and in
the reading clinics of colleges and universities, to provide the kind
of training in quick perception that is so valuable in increasing
rate of reading. In a supplement to the Keystone Tachistoscope
Manual, William B. Greet and John H. Eargle of the Keystone

* This is the registered trade name of the Keystone View Co.
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School and Guidance Center, San Antonio, Texas, explain the prin-
ciple behind such training as follows:

Since we use but a fraction of our capacities, according to re-
search psychologists, and since approximately 80 per cent of our
knowledge comes to us through our eyes, increasing usable vision
and broadening spans of perception and recognition . . . [has as
its purpose to] increase speed, comprehension, accuracy, and self-
confidence in reading. .

By gradually mcreasmg the speed of the flash and the amount of
material to be perceived, unnecessary eye movements are eliminated
and the spans of perception and recognition broadened. This tech-
nique drives vision impulses to lower reflex levels, where, as learning
proceeds, the interval necessary between reception and interpretation
is reduced.

A similar explanation is offered by The Air University Reading
Improvement Program, from which the following excerpts are
quoted with permission:

The use of the tachistoscope in rapid recognition was developed
by Dr. Samuel Renshaw at The Ohio State University. When the
armed services realized the need for speed-up training in aircraft
recognition, Army and Navy pilots used the tachistoscope with out-
standingly successful results. Dr. Renshaw is one of our most promi-
nent leaders in experimentation with visual problems and has tested
the tachistoscope widely for reading benefits. . . .

The tachistoscope helps the reader approach his limit of precision
of vision and peripheral span. The untrained eye has a limited field
of vision but with training on quick recognition this field of functional
recognition expands.

The tachistoscope has other values. It provides training in several
visual processes simultaneously. Not only does it increase the eye
span, it also decreases the length of eye fixation. The shutter of the
Flashmeter can be controlled so that an interval as short as 14, of a
second can be obtained. For purposes of training in the Reading
Laboratory 14, second gives enough speed to provide practice
in quickening the eye fixation, since the shortest recorded fixation
during reading is several times as long as 14 o, second.

Another value of the tachistoscope is that it forces the reader to
grasp material as a form-field, seen as a whole. With such a quick
flash he cannot vocalize or get side-tracked on elements of the visual
pattern; he must take it in at once or it is gone as soon as the after-
image fades. . . .
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Progress on the tachistoscopic training occurs in three stages:
(1) ability to see part of the digit sequence, usually the first
part; (2) ability to see the form of the sequence, getting all digits
but with reversals in order; and (3) ability to see the content of the
sequence, getting all digits and getting them in the right order.

The digit exercises that appear below and at numerous points
throughout the remaining chapters of the book are an adaptation of
the Keystone slides, which I have made for self-training. Be careful
to observe the following instructions carefully whenever you work
with these exercises.

Instructions for Training in Digit Perception

1. Place the Flashmeter card (which you will find between the
pages of the book) in such a way that the digit window is just
above the first number and the digit arrow squarely meets the
arrow on the page.

13856 <«

2. Pull down the card just far enough to expose the number, and
immediately push the card back so that the number is again hidden.

8. During the time the number is exposed, glance at it quickly.
Do not say the number to yourself.

4. As soon as the number is concealed, attempt to reproduce it,
in writing, in the blank to its right.

5. Then pull the card down a second time and check your
answer.

6. Now repeat the process by exposing the next number. To do
this pull the card down one line, exposing the number for a frac-
tion of a second, and quickly cover it with an upward movement.
Expose the numbers in the left-hand column before doing those
in the middle and right-hand columns.

7. Allow only enough time to make one fixation at each exposure.
There is no need to rush the movement of the card, but you must
expose and conceal quickly enough to permit only one fixation. As
you become skillful, you will expose for less and less time, always
considerably under a second.

8. There is a broad black arrow pointing to the center of the
digit window, and this point will be approximately in the middle of
the space occupied by the digits. Fixate at that point, and you will
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be able to see a certain distance on each side. (This is called
peripheral vision. )

9. As you get into the longer numbers, you will at first be able
to reproduce only a certain portion of the digits. Don’t let this
phenomenon disturb you; accept it as a challenge and expect even-
tually, with further practice, to perceive a greater and greater pro-
portion, until you will see the complete number in one fixation.
That is the pattern of progress. Starting on five-digit numbers, you
may at first see only the three central digits, or perhaps the first or
the last three digits; with more practice, you'll perceive four, and
finally all five digits.

10. You may also note the phenomenon known as “reversal.”
When you flash, for example, 63218, you may see all five digits but
reproduce them. as 62381—reversing the order of some of them.
This, too, is a natural step in progress, an indication that you're ap-
proaching, but have not yet achieved, perfect accuracy. With fur-
ther practice, reversals will gradually be eliminated.

11. Bear in mind that you are training to respond instantaneously
to a visual stimulus. Therefore do not, under any circumstances, say
the numbers you see—and, if possible, do not even think them.
Rely, as much as you can, on the visual image you get, plus the
afterimage. (The eye transmits the image to the brain, instan-
taneously, and for the merest fraction of a second that image will
continue after the number has been hidden. It is this afterimage
that will help you to reproduce the number in writing.) Pre-
dominantly visual response, once made habitual, will be of incal-
culable benefit in eliminating vocalization and lip movements, and
in learning to absorb ideas at a rapid rate.

Such are the eleven steps to follow in every digit exercise. Re-
member that you expose the number for only a fraction of a second,
that you do not attempt to vocalize what you have seen, that you
reproduce it as accurately as you are able, and that you check
your response after each exposure. Practice on the following six
numbers before you start exercise 1, so that you are sure your tech-
nique is correct.

645 «—__ = 187 <« TSP
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Perception Exercise 1

Using the Flashmeter card, expose each number for a fraction of
a second, getting a visual impression. Do not say the digits to your-
self. Reproduce the number in the blank to the right and then
check your result. Mark each error so that you can tally your
score at the end of the exercise.

625
847
948
872
951
092
851
982
939
985
839
041
982
041
092
804

827

€

«—

948
029
190
938
739
283
502
914
802
502
803
840
192
845
902
100

010

=

“~—

<«

“«

NUMBER CORRECT OUT OF 50:
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802
802
902
602
784
393
593
511
151
477
586
392
864
211
189
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%% SESSION 4

ONE KEY TO RAPID READING

Actual reading, you recall, is done during the fractional seconds
in which the eyes fixate. The efficient reader reacts to a number
of words at a single fixation: his unit of comprehension is a com-
plete phrase, a thought sequence. The inefficient reader responds
to single words, one at a time; or, if his reading is very poor, parts
of words, individual syllables.

Thus, to cover a line of print such as is used in this book, a highly
skilled reader might make three or four fixations. After coming to
rest at the first point on a new line, his eyes need move only twice
or three times more before he is ready to make a return sweep to the
beginning of the next line. After that first fixation, then, there are at
most two or three moments of nonfocusing, only two or three frac-
tional seconds in which his eyes are not reading. The unskilled reader,
on the other hand, may have to move his eyes eight or nine or more
times before he has read the whole line: there is a correspondingly
greater number of moments of nonreading. This extra time allotted
by the poor reader to nonreading accounts in part for his slowness.

But only in part.

Suppose there are two boxes in front of you, both nailed to the
top of a table. Box A contains a thousand marbles. Box B is empty.
It is your job to transfer the marbles from one box to the other.
How would you do it?

You could, if you liked, pick up the marbles one by one, dropping
each into the second box before you picked up another from the
first one. That would take a long time. The muscles in your arm and
hand would become tired long before you finished. You would be
doing your task in as inefficient a way as possible.

Or you could pick up the marbles two at a time. That would
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double your speed. But to do the job as quickly and as efficiently
as possible, you would grab up handful after handful. The more
you grabbed each time, the sooner you'd be through, and the less
you would be likely to tire.

This analogy is admirably applicable to rcading. If your eyes
photograph only one or two words at a time, the process must per-
force be a slow and painful one. However, if your eyes grab up
“handfuls” of words, you can read like the wind. The more words
you absorb in a single fixation, the faster you read. That is the sec-
ond part of the reason that increased efficiency in perception can so
radically speed up your reading.

There is a third, and very significant, factor.

Reading is not actually done with the eyes, as I have pointed
out; reading is a mental activity. It is done with the mind—the eyes
acting as sensory extensions of the brain, as a transmitting belt
carrying images of words to the brain. (A blind person, as you
know, can read, even though he has lost, or has never had, the use of
his eyes. He can train his fingers to substitute for eyes, his fingers
can become the sensory extensions of his brain.)

If your eyes feed your mind one word at a time, you grasp the
thought of a printed page choppily, disconnectedly; for thought
normally comes in phrases, not in single words. There is practically
no meaning at all in the single word one. There is very little thought
in the single word bright. The word morning, although it has a
fuller significance by itself than either one or bright, contains a good
deal less meaning than the complete phrase, one bright morning.

The word-by-word reader forces his mind to slow up because
his eyes are continually feeding it words that are devoid, or nearly
devoid, of meaning. His mind receives the impulse one—and must
wait patiently for the second impulse, bright—and must wait still
again for the third impulse, morning—before it has something def-
inite to work on.

The eyes of the efficient reader feed his mind, in a single impulse,
a complete thought, one bright morning. No dead spots. No wait-
ing. No interruption to the process of thinking. And no waste of
time—for the idea, one bright morning, can be photographed by
the eyes and registered in the mind more quickly as a single unit
than can the three separate words, one after the other, that make
up that thought.
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In reading, the whole is more significant than the sum of its parts.
The “whole” is a phrase, a thought; the parts are individual words
which, by themselves, one by one, are often useless for compre-
hension.

The third factor, then, is that the reader who takes in more words
in a single fixation understands more quickly; and, since the final
purpose of reading is to understand, the more nearly instantane-
ously the thought of a printed line is grasped, and the more
smoothly the eyes and mind co-operate, the more rapid and effi-
cient the entire process becomes.

One key to rapid reading is the perception and interpretation of
large numbers of words at each fixation.

Merely knowing this fact is not enough.

Expert as you may become at understanding the principles of
rapid, efficient reading, you cannot become a fast reader until you
are able, as a result of constant, hard practice, to apply these prin-
ciples as a matter of automatic habit. You can say to yourself, “I am
now going to use wide fixations; I am going to perceive quickly and
accurately; and thus I am going to read faster,” but you will have
as little success as the person who has memorized the principles of
expert swimming and then jumps into the water for a half-mile
race. If he has never been in the water before, he will likely thrash
around awkwardly and perhaps eventually drown, for his knowl-
edge of the rules intellectually would not, by itself, make his body
respond physically.

The person who intends to become an expert swimmer must
practice one skill after another until the correct bodily movements
become habitual and automatic; he must build up such an excellent
set of co-ordinating reflexive habits that his body does the proper
things without any conscious direction from his mind. In first learn-
ing how to swim, he must go through each part of the act con-
sciously. Then, by practice, by more and more and more practice,
by constantly and patiently refining his good habits and by ruth-
lessly weeding out his bad ones, he trains his body to function by
itself.

Becoming a fast reader requires the same continuous, intel-
ligent practice, the same single-minded diligence that are essential
to the conquest of any high-order skill; it requires the building
up and refinement of good habits to the point where instantaneous

67



perception and wide fixations; lack of vocalization, regressions, and
lip movements; and rapid mental reaction to the ideas on the printed
page become so nearly automatic that the mind can be left entirely
free to concentrate on what an author is saying.

MACULAR AND PERIPHERAL IMAGE

In adult reading courses, and in the reading clinics of American
colleges and universities, students are taught, through tachistoscopic
training, to perceive and interpret more words in a single fixation
and to reduce to a minimum the time spent on making that fixation.
They are trained to make greater use of their peripheral vision, and
thereby to increase the width of their interpretable eye spans while
reading.

You can find out quickly what peripheral vision is by holding
your forefinger up in front of your eyes at a comfortable distance—
say ten to twelve inches.

When you do that, and stare at your finger, what do you see?

Your finger, of course. You see your finger clearly and sharply be-
cause your eyes are focusing on it. This image comes to you through
the macula of the retina of your eyes, that portion of the optical
equipment which sees objects in the direct line of vision. We might
call your finger, in this instance, your macular image.

But do you see only your finger? Look again, and you will notice,
though not so clearly, many things on all sides of your finger. Don’t
shift your gaze, keep focused directly on your finger, and yet you
can see, though perhaps vaguely, many objects above and below
the macular image and to the right or left of it, possibly for quite
a distance in all directions.

Everything you see in addition to your finger is being photo-
graphed by your peripheral vision; or we may say that the less
distinct images you receive on all sides of your finger are the pe-
ripheral images.

Perception training, both on digits and on words or phrases, is
intended to help you react more accurately to the peripheral images
you receive while reading.

Perception training is purely psychological—it has no effect what-
ever on the organic structure or on the efficiency of your eyes, but
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rather sharpens and accelerates your mental interpretations of the
ocular images that are sent to your brain during each fixation.
Sloppy, slow, or awkward seeing, in reading as in anything else, is
the result of poor development of mental images and not necessarily
a sign of poor vision. By means of perception exercises on digits,
words, and phrases you are attempting to teach your mind to inter-
pret as quickly and completely as possible the image transmitted
to it by an ocular fixation.®

Take, for example, a number of seven digits: 8321689.

Before training, you fixate on this number and interpret only the
macular image of—216—; the interpretation of the peripheral image
is lost. As your training begins to produce results, you learn to
react mentally to more and more of the peripheral image, until
finally you can interpret accurately all seven digits in a single quick
fixation: three of them (2, 1, 6) perhaps as a macular image, the
other four—two on each side of the central digits—as a peripheral
image.

A similar phenomenon occurs in phrases. Macular vision trans-
mits the center of the phrase as a stimulus to the brain, and periph-
eral vision transmits those parts which are to the left and right of
the center. A phrase such as in the reading clinics can be grasped
as an entity if the reader has trained his peripheral vision, but
actually there are two kinds of image, macular and peripheral, as
follows:

MACULAR
in the reading clinics

| |

PERIPHERAL

It thus stands to reason that the sharper and more efficient your
interpretation of peripheral vision becomes, the wider your usable
eye spans will be, and the more material you will be able to inter-
pret at each fixation.

The Flashmeter (or tachistoscope), as you know, exposes a word

* Needless to say, I am taking for granted that your eyes are capable of good vision
at reading distance or have been corrected through glasses or other means. If you feel
that your vision is faulty, I strongly recommend a thorough checkup by a competent
oculist or optometrist before you proceed with your training.
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or phrase for an amazingly minute space of time, down to as little
as one one-hundredth of a second. In that merest fraction of a
moment the student must perceive and interpret as many words as
the merciless operator of the machine wishes to present to him.
And since the machine is adjustable both as to the number of words
to be exposed and the length of time of their exposure, the reader
can slowly and methodically be trained to increase the length of his
recognition span while he decreases the time of his fixation.

Let me describe the use of the Flashmeter with a typical class
during the years I supervised the Adult Reading Laboratory at City
College.

The students sit in front of a large white motion picture screen,
their eyes focused on a particular point on the screen. The operator
touches the Flashmeter control, and a word flashes on the screen—
flashes on and then flashes off again so quickly that you can scarcely
believe it has been there at all. The word has been exposed for the
merest fraction of a second. Yet it is time enough, for these students
through practice have learned the art of instantaneous recognition.

Each student writes the word on a sheet of paper in front of
him, and then looks back at the screen for the next word. The
process is repeated several times, and then the operator adjusts
the Flashmeter so that an entire phrase, instead of an individual
word, will now be projected on the screen. Since no increase of
exposure time is made, the student is unable to use more than a
single fixation, even if he is tempted to do so. Unless the phrase
is absorbed in one quick glance, no comprehension will result.

And the effect? Most of the class within a few weeks has become
adept at reading complete phrases in single instantaneous fixations.

It is true that these students have worked methodically through-
out these weeks. Without exception they have devoted numerous
practice periods at home to working on mimeographed sheets of
digits, words, and phrases—sheets containing the same material
you will find in the succeeding pages of this book. Their excellence
is produced not by the magic of the machine but by the constant
practice they have engaged in both at home and in class—practice
you will have to engage in also if you wish to achieve similar results.
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TRAINING IN FASTER WORD PERCEPTION

In the section on digit perception I have already described how
to practice for best results. The methods here are essentially the
same, but I wish to repeat them, briefly, so that you will be sure
to do the right thing.

The Flashmeter card, which you have been using for training in
digit perception, contains wider windows for word and phrase
perception, and will simulate for you all the conditions of reading
with an actual Flashmeter. This is how to use it: Place the card
over the first word in exercise 2 so that the arrow of the “word
window” aligns with the arrow on the page. When you are ready
to start your practicing, pull the card down just enough to expose
the first word in the window.

As fast as you can move your muscles, push the card up again
so that the word is once more concealed. Thus you will be acting as
a human Flashmeter, with the page of the book taking the part
of the motion picture screen. Now, in that slight fraction of a second
in which the word is exposed, it is up to you to interpret it accu-
rately—and this will be no mean task, for each word will be some-
what similar, but not exactly identical, to one or more words that
precede and/or follow it. If you have a little trouble at first, do not
slacken your speed of exposure and concealment; the idea is not to
decrease the speed of your arm movement until it coincides with
the speed of your perception, but, on the contrary, to accelerate
your speed of perception so that it will equal the swiftness of your
arm. Your job, in other words, is to prove the falsity of the old
adage that the hand is quicker than the eye.

Perception Exercise 2

Use the Flashmeter card according to previous directions, with
the “word window” at the top, aligning the arrow at the right edge
of the card with the arrow on the page. As soon as a word has been
exposed and immediately concealed, attempt to reproduce it, in
writing, in the blank to its right. Then pull the card down again
and check on your accuracy. Mark each error so that you can tally
your score at the end of the exercise.
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NUMBER CORRECT OUT OF 50:

TRAINING IN PHRASE PERCEPTION

Perception Exercise 3

Focus your eyes just above the broad arrow pointing to the
“phrase window” on the Flashmeter card. This arrow indicates the
approximate center of each phrase, and through a combination of
macular and peripheral images you will eventually, after some
periods of training, be able to interpret the entire phrase. Rely on
your vision, not your speech, in doing this exercise; refrain, if pos-
sible, from repeating the phrase in your mind after you have seen
it. If necessary, allow yourself two or more exposures on a phrase
if the first exposure is not successful. However, at each successive
exposure, attempt to see the entire phrase, not just that portion you
may have missed in the first exposure. Remember to keep the time
of exposure so small that you will be able to make only one fixation
on each phrase.

- a basic need - a single woman
- a basic idea - a single cup
— a third meaning - a lonely woman
- a fourth meaning - a lonely man
- type of learning - an only son
- need of warming — gave her life
- my real purpose - took his wife
— his first purpose - with a knife
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Perception Exercise 4

Now that you have warmed up with the phrases in exercise 3,
you are ready to be a little more demanding of your powers. You
allowed yourself to make more than one exposure, if you found such
multiple exposure necessary. From now on, consider your training
successful only if you see the cemplete phrase the first time; if you
do not, go directly to the next phrase and continue working, phrase

by phrase, exercise by exercise, until success is achieved.

-

—

he won’t marry
we won't tarry
can you carry
you can carry
with whom I share
he’ll get along
good to know
good to see
food for thought
he had thought
because of him
with all the contacts
with many contacts
with few contacts
try to relax
much more lonely

much less lonely

—

—
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one cup only
one enchanted evening
one strange evening
this rare evening
a spare evening
spare an evening
spare a day
spare some time
take some time
an inconvenient time
too much time
full of lime
the salty brine
rare old wine
sparkling wine
very strong wine

this strong wine



a time of stress
a time to play
the time to go
continue the work
hard work to do
well-paid work
old work-horse
kind of work
rare old jerk
good old jerk
jerked his finger
made a ringer
took the ring
joined the army
old army game
an exciting game
big game hunter
hunted big game
smelled a rat
on a bat
weird old house

two-story house
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Ford has everything
a fine car
a complete lemon
broken-down hack
money can’t buy
love and kisses
down the street
fine and dandy
not a treatment
not a reaction
a bad cold
good as gold
gold and silver
copper and bronze
wire and spit
a new ingredient
smoother performance
it really is
like a bank
like a baby
like a baby’s bank

like a piggy bank




like a stuffed owl
like a stuffed pig
like a stuffy pig
like a wise owl
a wise old owl
a prize owl
air conditioning
Elgin watch
the night watch
the new watch
a few watches
truly yours
yours truly
a crowded car
the back seat
the window seat
filled with love

fat as a rail

thin as a bug
snug as a bug
thin as a rail
built like a house
gone and forgotten
permanently ruined
completely bereft
no single stone
had actually seen
blinked his eyes
you rich folks
we poor people
we the people
in order to get
twice a week
on first seeing
without real fun

What's wrong?

You have made a start, now, at training your perception—at
learning to interpret quickly and accurately what your eyes see,
and at permitting your eyes to feed your mind a wider portion of
print, during each fixation, for such interpretation.

This is, of course, only the beginning of such learning and train-
mng—to develop any degree of skill and accuracy in rapid percep-
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tion, you must devote a great deal of practice to the scores of per-
ception drills that you will find spread throughout the book.

Intensive and continuous practice on these drills will reduce,
perhaps almost to the vanishing point, any time lag between your
reception of, and your mental response to, the visual images offered
by a line of print—will make your interpretation of the meaning
of such images as immediate, indeed as nearly instantaneous, as
possible.

So do all perception exercises religiously, unfailingly, whenever
you come upon them. I cannot overemphasize their importance, I
cannot overrate their value in your total training program; as you
gradually build your skill you yourself will realize from personal
experience how eflectively instantaneous responses, fewer fixations,
and wider recognition spans can increase your reading speed.

Certain factors in the reading process may, singly or in various
combinations, drastically interfere with the nearly instantaneous
reaction to meaning that perception training aims at—may act as
circuit breakers, so to speak, of the electrical impulses that the
eyes flash to the brain. The most serious of such factors are (1) lip
movements, (2) vocalization, (3) excessive reliance on inner speech,
and (4) addiction to unnecessary regressions. How these factors
operate to retard interpretation and thus slow up the rate of com-
prehension will be the subject of the next chapter.
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CHAPTER 4

INNER SPEECH, LIP MOVE-
MENTS, VOCALIZATION,
AND REGRESSIONS

Preview

Training to become a rapid reader involves not only the constant
practice of efficient techniques, but also the ruthless elimination of
any inefficient habits that hold your comprehension down to a rate
far lower than you are actually capable of.

And so, in this chapter, you will learn:

+ How to reduce your dependency on inner speech.

» How to read without lip movements or other forms of vo-
calization.

* How to stop making frequent and unnecessary regressions.

Chapter 4 explains in detail how to give up
three bad habits that drastically reduce
speed of comprehension.
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%% SESSION 5

INNER SPEECH

According to J. A. O’Brien, an expert in the field of improved
reading habits, there are essentially three kinds of readers: motor
readers, auditory readers, and visual readers.

The motor reader is the lip mover, the vocalizer. He accompanies
his reading with various (and quite unnecessary) movements of
the muscles of articulation. “In other words,” as O'Brien explains
it, “reading is not confined to the visualization of the printed sym-
bols. Concomitant with this visualization there occur movements,
more or less incipient in character, of the tongue, lips, vocal cords,
larynx, inner palate, throat, and the general physiological mecha-
nism that functions in oral speech. The reader goes through the
form of saying the words to himself.” *

The auditory reader relies on hearing a page of print—he is
aware of pronouncing words in his mind, although his speech organs
are completely at rest.

The visual reader, in contrast, not only completely by-passes the
vocal apparatus in his response to meaning—he is also, for the most
part, largely unaware of the individual words that combine to make
up such meaning. He can, in short, understand words and phrases
without first stopping either to say them or to listen to their sound;
he reads with his eyes and mind, not with his mouth or ears.

These three types of readers—motor, auditory, and visual—are,
as you can guess, listed in ascending order of skill. The lip mover
or vocalizer is an extremely slow reader, for he is artificially keep-
ing his speed down to the rate at which he can pronounce words—
and this is about one fourth as fast as he could read them silently.

*J. A. O’Brien, Silent Reading, The Macmillan Company, New York. Reprinted with
permission.
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He tires quickly because there is so much muscular activity. He
makes frequent regressions, for the eyes tend to rush ahead and the
voice stays behind. Often he uses his finger to point, so that he can
keep his eyes back where his voice is. He tends to be a word-by-
word reader, for the unit of pronunciation is a word, or even a
syllable, although the unit of meaning is usually a phrase and some-
times a whole sentence. He makes numerous fixations on a line,
since his eyes must focus on every syllable or word which his lips
pronounce. And, finally, his comprehension is poor, for his mind
is as much involved with the mechanics of reading as it is with the
ideas—if not more so. In fine, the whole reading process is a chore,
and the less he reads the happier he is.

The auditory reader is much more skillful, much more rapid.
His speed need not be unduly hampered, for he is not actually
pronouncing the words he “hears,” but only imagining their pro-
nunciation. If his awareness of, and reliance on, the sounds of words
is not very great, his rate of comprehension does not suffer to any
alarming extent; however, if he cannot easily increase his speed to
over 400 words per minute he is undoubtedly much more dependent
on inner speech than he should be.

Inner speech probably cccurs to some extent in all readers, even
the fastest and most skillful—but the visual reader does not have
to lean on it before he can respond to meaning. The auditory reader
does—that is the significant difference between them.

Strong dependence on inner speech is not necessary for under-
standing. When you listen with keen interest to someone who is
talking, when you become really involved in what he is saying, you
are, as you know, almost totally unaware of the individual words
he is using—for you are concentrating on the ideas that his words
add up to. You respond to his words not as words, but as conveyors
of meaning. You think along with him, you react intellectually and
emotionally to the thoughts he expresses, you agree or disagree,
you may even interrupt at times to express the thoughts and reac-
tions that he stimulates in you. But one thing you do not do is con-
sciously repeat the speaker’s words in your mind before you under-
stand what they mean. You don’t do this because you obviously
don’t have to—in reading, conscious mental repetition of the words
on a page is equally unnecessary.

Have you ever watched an expert stenographer taking rapid
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dictation? Her pencil whizzes across her shorthand notebook at a
rate that clearly rules out any possibility that she is repeating what
she hears before writing it down. The dictator’s words stimulate
impulses in the stenographer’s brain that are immediately trans-
mitted to her flying fingers—there is no time for conscious repetition.

The interested listener and the expert stenographer respond to
the meaning of auditory stimuli without conscious reliance on inner
speech—is it possible to react similarly to the meaning of purely
visual stimuli?

Let us consider this question at some length.

Suppose that an experiment is set up in which you are asked to
press one lever when a red light flashes, a different lever when a
green light flashes. Imagine yourself sitting at a table with your
right hand resting on the lever for red, your left hand on the one
for green.

The light flashes. What do you do?

First, of course, you interpret the color. Is it red, or is it green?
(If you are color-blind, this experiment is not for you.) Having
made your decision, you next recall which hand is for which color.
Then, finally, you press the correct lever.

How long a time interval elapses between the flashing of the
light and your manual response? I think you know the answer. After
a few warm-up tries (and the requirements of the experiment are
so simple that these may not be necessary), you respond almost
instantaneously—you are able to press the proper lever each time
in no more than one tenth of a second. (I have tried this experi-
ment over and over with my students, and that’s the longest it ever
takes.)

Now we may ask, how can you react so quickly if you first have
to make all these conscious and verbalized decisions? (Just saying
to yourself Is it red or green? takes almost a second.)

And again you know the answer. You do not consciously verbalize
your decisions. Instantaneously after the flash, your brain interprets
the color of the light, remembers that red is right, green is left,
and transmits a pressure impulse to the proper hand—all this word-
lessly and in one tenth of a second or less!

Suppose, however, that you were in the habit of consciously
verbalizing all your bodily responses to visual stimuli, something
clearly improbable and abnormal. When the light flashed you might

82




say to yourself, “red—right” or “green—left,” and then press. Would
you still be able to react as quickly? Obviously not—you would
take at least twice as long.

Most bodily responses to visual images occur, as you know, with-
out consciously verbalized recognition or direction. When you raise
your arm to ward off a blow, jump out of the path of an oncoming
car, or stamp on the brake or twist the steering wheel of an auto-
mobile to avoid a sudden obstacle, your brain, reacting to the visual
danger signals, instantaneously shoots impulses through the proper
nerve pathways—and this, too, happens apparently wordlessly and
in the merest fraction of a second. Indeed it is only if the percep-
tion of peril causes momentary muscular paralysis that inner speech
may take the place of action. You see the danger, but for some
reason you are frozen into petrified immobility; and yet you may be
conscious, during such an awful moment, of thinking wildly to
yourself, in actual words, He’s going to hit me! or I'm going to hit
it/ And sure enough he does, or you do.

Let us get away, now, from physical responses and consider a
form of thinking that more closely approximates the mental activity
involved in silent reading.

Here, as an instance, is a simple example in addition for you to
work out. As you figure the sum, pay close attention to the amount
of conscious inner speech you use.

54643484+ 412="?

What did you say to yourself in order to get the correct answer?
Did you say, five and six are eleven, eleven and three are fourteen,
fourteen and eight are twenty-two, twenty-two and four are twenty-
six, twenty-six and two are twenty-eight? If you did, you have never
learned the quick and efficient way to do your sums.

Or did you, perhaps, cut down your inner speech to the follow-
ing: eleven, fourteen, twenty-two, twenty-six, twenty-eight? If you
did (and anyone can work this way with a little practice) you
were responding to the visual impulses set up by the numbers 5,
6, 3, 8, 4, and 2 without once verbalizing what you saw.

As it happens, there is an even more rapid and more efficient way
to add these six numbers, namely, eleven, twenty-two, twenty-eight.
What have we done this time? To the sum of the first two numbers,
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eleven, we've added the sum of the next two to get twenty-two,
then added the sum of the last two to get twenty-eight—even less
conscious inner speech than before. (This method, too, can be made
habitual with a little practice.)

Try a few addition problems on your own now, using either of
the two efficient methods described above, so that you will clearly
understand how reduced reliance on inner speech and verbalization
can speed up your responses to visual images.

24+9414+7+3+6="?
5+5+34+7+2+8="?
941444+64+7+3="2
44+54+14+84+9+9="2
5+34+24+64147="?

Reading a page of print is, admittedly, not exactly the same as
pressing a lever when you see a light flash, moving your body to
ward off perceived danger, or computing sums in arithmetic. But
there are two important areas of similarity, namely: (1) reading,
like these other activities, consists of responding to the meaning of
visual images; and (2) the less inner speech or conscious verbaliza-
tion, the quicker the response.

A certain amount of inner speech, as I have said, probably ac-
companies all silent reading. This may be so partly because, as
children, we understood words as meaningful sounds long before
we were able to read them as written or printed symbols. A child
learns to read by connecting the picture of a word with some sound
that he is familiar with—and all reading is dependent, in the ear-
liest stages of learning, on sounds and on oral activity. When a
child becomes more experienced with words as visual symbols, he
finds that he can gain meaning without making any very audible
sounds, although for a short time, as a kind of transitional stage, he
will either whisper faintly or move his tongue and lips silently.
(And this is a stage that some poor readers never manage to pro-
gress beyond.) As his skill and experience increase, he gives up his
dependence on the vocal mechanism and relies solely on inner
speech. Eventually, if he matures into an efficient and rapid reader,
he gradually loses a good deal of his awareness even of inner speech.
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He can now respond to the meaning of words without consciously
depending on their remembered sound—indeed, as I have pointed
out, he is largely unaware of the presence of the individual words
that make up the meaning of a page of print. The occurrence of at
least some degree of inner speech in all silent reading may be partly
due, also, to the fact that in most languages the written or printed
symbols represent the actual spoken sounds of words—hence it
may be impossible for anyone to eliminate completely in his mind
the connection between sound and meaning.

Obviously, then, you cannot totally eradicate the auditory reac-
tions that may attend your own reading. However, you can con-
siderably reduce your reliance on them, you can cut them down to
a point where they no longer retard, even to the slightest amount,
your immediate response to meaning,

How can you do this? Largely by intensive and frequent practice
on instantaneous perception; and by consciously attempting, during
your work on digit, word, and phrase drills, to verbalize less and
less the visual image that you expose for a fraction of a second in
the window of the Flashmeter card.

If you are excessively dependent on inner speech as you read
(and a rate of under 400 w.p.m. would indicate that this may be
s0), increasing the speed of your mental responses to visual images
by means of perception exercises will be of tremendous benefit to
you.

However, let me issue a note of warning at this point: the con-
scious inhibition of auditory reactions, immensely valuable and
profitable during perception practice, is pointless and may even be
dangerous when applied to actual reading.

For when you read for meaning your mind should be entirely
occupied with the pursuit of ideas. If part of your mind is con-
cerned with suppressing inner speech, comprehension will suffer
and the comfort and enjoyment so vital to skillful reading will be
lost. On the other hand, if you constantly read as fast as your com-
prehension permits, the perception training you are getting will be
transferred, without conscious effort on your part, over into your
general reading. The more involved you become in the ideas on a
page, the less will you be aware of the individual words in which
these ideas are expressed. As you increase your ability to grasp
ideas quickly and to respond to them actively, you will gradually
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decrease your dependence on “hearing” the words and sounds that
make up ideas.

LIP MOVEMENTS AND VOCALIZATION

If you are a motor reader, you have to attack your problem in a
different way. You must consciously inhibit every last vestige of
movement in the vocal mechanism not only during perception prac-
tice but in all your reading.

How can you tell whether a page of print elicits any degree of
motor responses in you? To begin with, if your rate is 250 w.p.m.
or better, you may rest assured that you have given up the childhood
crutch of saying or whispering words, or of forming them with
your lips and tongue, in order to understand them. (And if this is
so, the rest of this section will be of only academic interest to you.)

If, however, your rate is considerably below 250 w.p.m. on ma-
terial well within your comprehension, the chances are good that
vocal movements of some sort are interfering with normal speed.

Pay close attention to your lips and tongue as you read the fol-
lowing italicized words: Tick, tack, toe; drip, drop, drape; sit, sat,
set; limp, lump, lamp; pit, pat, pet; bass, base, bus; past, pressed,
post; must, massed, mussed; fist, fast, fussed. Did you feel any mo-
tion at all in the vocal mechanism? Did your tongue move, even the
least bit, to sound out the consonants ¢ and d? Did your lips move,
even ever so slightly, on the consonants p, b, m, and f? Did you
make any sounds, however barely audible, or detect even the hint
of whispering?

If the answer is yes to any of these questions, you are a lip mover
or a vocalizer or both; and you will never be able to grasp the
meaning of a page with even average speed until you completely
eliminate every slight remnant and trace of vocal movement and
sound from your silent reading.

This is not hard to do if you are willing to undergo a short period
of discomfort. Louella Cole, in her book Improvement of Reading,®
makes two suggestions for teaching a child to read without vocaliza-
tion. They are suggestions which are also adaptable to the adult.
Here they are, in her own words:

* Rinehart & Company, Inc., New York. Reprinted with permission.
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The simplest method is to render the speech mechanism incapable
of pronouncing words, even partially. A simple and effective means
of bringing about this result is to have the child put two fingers into
his mouth, using them to separate his upper and lower teeth and to
hold down his tongue. Nobody can articulate words with his mouth
hanging open. If the child, through force of habit, moves his jaws to
articulate, he bites his fingers. With the tongue and the jaws both out
of commission, there will be no pronunciation. Instead of his fingers a
child may may use his ruler or a large-sized eraser. The fingers are
better than either wood or rubber, however, partly because the pupil
is unwilling to bite them and partly because he always has them with
him!

Another, if even less elegant, procedure is to let the child chew
gum while he is reading. His speech mechanism is out of commission,
not because it is at rest but because it is doing something else. No
one can pronounce words and chew gum simultaneously. Naturally,
a pupil should not persist in these techniques until they become
habits. They should be used only until the tendency to pronounce
words has been broken.

Dr. Cole cites this interesting case:

John was a loud vocalizer. Whatever else might be wrong with
him, it was evident at once to the teacher of the remedial class that
something must be done to stop the noise John made, if the other
children were to get their work done. Without waiting to make any
analysis, Miss A. promptly recommended the finger-in-the-mouth
technique. There ensued a silence—but almost no comprehension
of the reading matter. John seemed unable to recognize even the
simplest words unless he could pronounce them. In order to find
something that John could read without vocalizing, it was neces-
sary to use a second-grade book. During the first week John had
his doubts about the value of this method but agreed to give it a
fair trial. Before the end of the second week he had begun to feel
that his reading was much less labored than ever before. Instead
of being work, the simple book he was using became play. At about
this time the boy appeared one morning with a neatly whittled and
sandpapered piece of wood, all wrapped up in a clean handker-
chief. During the following six weeks John kept the piece of wood
between his teeth whenever he was reading. No other treatment
was used for this boy. Yet in two months’ time he improved nearly
three years in speed and over a year in comprehension. Moreover,
he reported a great increase in the ease with which he read. After
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leaving the class, John continued to carry the wood around with
him, but he used it less and less. At the end of the year he was
reading without any artificial aid to keep him from vocalizing.

I have found, from my own experience with adult students who
were motor readers, that maintaining a rigidity in the vocal ap-
paratus while reading will eliminate lip movements and vocaliza-
tion within two weeks. During every bit of reading in this two-
week period, the jaws must be clamped shut, the tongue held rigid
against the roof of the mouth, and the lips maintained absolutely
motionless, even if, in difficult cases, the student must use the thumb
and forefinger to hold his lips in a viselike grip.

This is the one bad habit of reading that is the quickest to disap-
pear when an inhibiting set of conditions is put into effect. At first
the student is comically uncomfortable. His eyes pop, he is the
very picture of misery. His whole being cries out to be allowed to
relapse into the comfortable habit of accompanying his reading
with muscular activity. But if his spirit is stronger than his flesh, he
very shortly finds nonvocalized reading decreasing in discomfort.
Scon he needs to exert less force to keep his vocal apparatus still,
and he then discovers what every good reader has long since learned
and forgotten—that words can be understood without sounding
them out, without whispering them, without even forming them
silently with the lips and tongue. At this point comprehension be-
comes so much more efficient, so much faster, and so much easier,
that he is ready to relinquish permanently an infantile pattern that
has unnecessarily persisted into adulthood, a pattern that compels
an extremely slow rate of reading, that, indeed, makes reading an
awkward and unpleasant experience. He has, maturely, beer will-
ing to suffer some pain in the expectation of future riwards—and
he is not disappointed.

If you are a lip-mover or vocalizer, you too musr ~e prepared to
undergo a short period of discomfort. Possibly, i the beginning,
you will get little or no meaning from a page i vou totally suppress
your motor reactions. But persevere. If nozessary, practice on the
simplest kind of material you can find-—even a child’s second or
third grade reader, or juvenile books written for seven- or eight-
year-olds, or picture books with only the most elementary kind of
text. But read with your eyes only, not with any part of your mouth.
And eventually full comprehension will return. When it does, and
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with it far greater speed and ease, the rewards will more than
compensate for the pain.

REGRESSIONS

The habitually or compulsively regressive reader does not fully
trust his comprehension—perhaps he does not quite trust his ability
in any area in which he functions.

Let us look at an extreme case: Miss X, a spinster of thirty-eight,
did well in many aspects of training at the Adult Reading Labora-
tory, but always her progress was impeded by a compulsive need
to regress. If a selection contained figures or statistics, she would
have an incomplete feeling unless she went back, time and time
again, and reread them, often breaking the trend of her compre-
hension in order to reassure herself that she had seen them cor-
rectly the first time. On any one line of print she would return
several times to the first few words before she reached the last one.
In the normal person, regressions are caused mainly by faulty com-
prehension or by an unfamiliarity with vocabulary, but with Miss X
they appeared to be an almost neurotic pattern.

Further discussions with her turned up the fascinating fact that
she was a habitual “regressor” (if we may extend the term to non-
reading acts) in everything she did. After she stepped out of her
apartment, and locked the door behind her, she would open it
again, and walk back into her rooms to make sure the lights were
turned out, her last cigarette extinguished, the radio shut off, and
the windows closed. If she went to the ladies” room in a public
place, she would no sooner pass the threshold than she would have
to rush out in a panic to make sure that the door had, indeed, been
marked “Ladies” and not “Men.” After making a business phone
call (she was the secretary to the vice-president of a small bank),
she would often put a call through a second time to the same per-
son to ask him if she had remembered to tell him so-and-so (of
course, she always had). She was a neat, methodical worker, but
lost an immense amount of time, energy, and efficiency by con-
stantly checking up on herself.

And this pattern carried over, naturally, into her reading. Though
her intelligence was considerably above average and her compre-

89



hension good, she never trusted either—so she was a slow reader,
with poor concentration and four to six regressions on every line of
print.

If you yourself are conscious of making only occasional regres-
sions, pay no further attention to this aspect of the reading act.
But if you feel that usually you cannot understand a page of print
to your full satisfaction without frequently going back to verify
your first impressions, then take warning. You may be regressing
because of habit and anxiety, not because your comprehension was
inadequate.

The most effective means of breaking a habit is to set up con-
ditions that will encourage the contrary and opposing habit.

Thus, when we wish to teach a child not to misspell a word,
the most effective method is to have him practice on the correct
spelling until the incorrect one fades from his memory. (What is
habit but reflexive and automatic memory of previous acts?)

To teach an aviator not to pull back the stick and attempt to
climb when he feels his plane going into a stall or a spin (for such
an action, logical as it may seem, makes him lose control over his
plane and in many cases results in a fatal crack-up), we must enable
him to gain such complete mastery over the reverse habit—that is,
pushing the stick forward and forcing the plane into a more rapid
descent—that his muscles will react instantaneously, and the former
habit will fade from his memory because a new habit is taking its
place.

So with regressions. To inhibit and finally destroy the habit of
reading backward—that is, letting the eyes return to words or
phrases previously read in a line of print—you must set up the con-
trary and opposing habit of constantly reading forward.

Reading, like most other skills, is a whole complex of automatic
habits. When the habits are good, reading is efficient and rapid;
when the habits are bad, reading is slow, awkward, unsatisfying.
The habit of frequent and unnecessary regressions not only reduces
the speed of reading (obviously); but by disrupting the smooth
and continuous flow of meaning it also interferes with compre-
hension—which is ironic, for the severely regressive reader, by un-
ceasingly checking up on his understanding, succeeds only in ruin-
ing if.
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The skiliful reader may make occasional and voluntary regres-
sions, but solely out of actual and realistic need, never from habit
or compulsion or because he doesn’t entirely trust his ability to
comprehend. He goes back to reread a word or phrase only if he is
certain that it is utterly useless to go on without doing so; otherwise
he keeps pushing rapidly ahead, for he is far more interested in total
meaning and in ideas than he is in individual words or phrases or
details.

Of course, if ideas are expressed ambiguously or confusingly, or
in extremely complicated or involved language, meaning will be
elusive, and rereading and still further rereading may be necessary
—but then the fault lies with the writer, not with the reader. S. N.
Behrman, in a short story that appeared in a recent issue of the
New Yorker, touchingly describes the reaction of one of his char-
acters to such elusive writing:

Reflecting on these miseries, yet struggling also to keep his mind
on the words he was reading, Mr. Weintraub took off his glasses and
polished them again. Because his formal education had been sketchy,
he did not know that he had a right to demand clarity and simplicity
from an author, or that the relationship between writer and reader
was a reciprocal one and the responsibility for understanding divided
equally between them. He cursed himself for being stupid, and he
felt a certain pride that for [his son] Willard, presumably, these mas-
sive and coagulated paragraphs were hammock reading.

Regressions, then, are by no means forbidden—if they are abso-
lutely necessary. When you have an impulse to regress, test your
needs against reality. Ask yourself, have you really not understood
what you have just read, or are you merely indulging a bad habit?
Is it positively essential to check up on that word, or phrase, or de-
tail you don’t feel too sure of, or can you go on notwithstanding,
and with no great loss? Try this a few times and you may be sur-
prised to discover that regressions are seldom as vital as they may
at first seem. Try building up the habit of constantly reading for-
ward so long as comprehension is not totally impossible—again
you may be surprised to discover, if you have the courage to take
the gamble, that your understanding is better than you give it credit
for and does not need frequent checking up on!
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%% SESSION 6

PERCEPTION TRAINING II

In chapter 3 you began your perception training on numbers of
three digits, and possibly you had little difficulty making a high
score. True learning, however, occurs only when a problem is just
a little beyond a student’s ability. To solve such a problem, he must
draw on his innate capacities so that he can increase his present
ability just a bit. (As you know, I make a clear distinction between
ability and capacity, especially in reading—ability reflects the level
of your actual performance, as of this moment; capacity refers to
what you can do eventually, if you keep on trying.) And so, if re-
acting accurately to three-digit numbers in split-second fixations
was easy for you, if it involved no particular effort, then very little
real learning occurred. (You were, however, being prepared for
the more difficult digit drills that will occur in this and in later
chapters. )

Four-digit numbers, on the other hand, are a horse, to coin a
phrase, of an entirely different hue. The average untrained reader
has to mature a little in his perception-interpretation abilities before
he can invariably react accurately to four-digit combinations in
single, quick fixations—he has to draw on his capacity, and keep
practicing, before success is achieved. (With enough practice and
with intelligent effort, the recognition span can easily be pushed
as high as six to nine digits. )

The problem ahead of you, now, is probably just slightly beyond
your present ability. Let us see how lorig it will take you to increase
that ability.

Perception Exercise 5

Use the Flashmeter card according to the instructions on page 62.
(I suggest that you reread these instructions before you start to
work so that you will be sure to practice correctly.)
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Keep a record of your errors in order to be able to tally your
score at the end of the exercise. And remember in this, as in all
other perception drills, to try to keep your reactions as exclusively
visual as you possibly can.

6234 <« == 1930 «__ = 9411 «
1876 «—_______ 9872 e 9432
9845 « 9031 «—_ . 9440 «
3472 <« 9032 «____ 9288 <«
7850 <« 0921 «__ = 3820 <«
9075 «—______ . 9832 . = 6782 <«
8793 « 9032 «—.__ @ 9280 <«
8675 <« 89040 e—___ = 9380 <«
6432 < 7802 e~ 7277 &«
0946 « 3012 «___ . 9288 «
6472 <« 9402 «__ = 0311 «
5321 < 5798 e 9320 «
1560 « 8502 « 9387 <«
9081 <« 1592 «__ = 7356 <«
4560 <« 0499 « 9278 <«
6728 @ —___ 8492 0596

0982 —__ 0293 &
NUMBER CORRECT OUT OF 50: ______

Perception Exercise 6

Hold the Flashmeter card with the “word window” at the top,
aligning the arrow at the right edge of the card with the arrow on
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the page. AHow yourself only one split-second exposure of each
line, strongly relying on your visual impression. As soon as a word
has been exposed and immediately concealed, attempt to reproduce i
it, in writing, in the blank to its right. Then pull the card down
again and check on your accuracy. Mark each error so that you can

tally your score at the end of the exercise.

ankle

uncle
ankles
anger
answer
answered
ants

antrum

arty

artist
architect
archer
archaie
architecture
arches
arching
architectural

archives

(=

<«

-

archness
black

block
blackhead
blockhead
blackguard
blackguardly
blackhearted
blackish
blackly
blackness
blocker
bladder
bleeder
bleeding
blink

blank

blasted

)




bleaker -

bleacher «
bleeder o
bloody <«
blooded <«
blend <«
blender “—

Perception Exercise 7

bland <«
blond <«
blonde -
blindness <«
blindly <«
blob <«
bloodily <«

NUMBER CORRECT OUT OF 50: ______

Proceed according to instructions on page 75.

- what’s so new
- that’s too good
— can also provide
- beyond the walls
— beyond the horizon
- the French have
- the British have

- the English know

- the Germans say
- the French believe
- we are sure

—~ we aren’t sure
- we weren’t sure

-

-

my wife and child
my child and wife
my new husband
her new couch
her new husband
his new mate
to produce rice
to produce results
known for value
tears and sweat
lost and found
pulled his leg

caught his man









CHAPTER 5

HOW TO GET THE GIST
QUICKLY

Preview

Now you resume your training in attacking material more ag-
gressively. Your practice in this chapter will help you:
* Whip through material looking for total meaning.
* Eliminate from your reading habits any excessive regard for
minor details. 7
* React quickly and accurately to the gist of a piece of writing.

Chapter 5 offers you practice in responding
rapidly to the main ideas of 12 short selec-
tions.

%% SESSION 7

THE DETAILS WILL TAKE CARE OF THEMSELVES

Let us pause, now, for a partial review.

The average untrained adult, we have decided, reads at a speed
much lower than his innate ability to understand should make pos-
sible.
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His slowness may be caused, in part, by unnecessarily short recog-
nition spans, so that he habitually interprets print almost word by
word rather than by phrases or by thought-units of several words.
Not only is his speed thus curtailed—it obviously takes more time
to read three or four words in separate fixations than to read them
all in one fixation—but his comprehension is also likely to suffer,
for his attention is focused on individual words instead of on ideas
and total meaning.

His speed may also be held back—even drastically reduced—by
certain other bad habits and inefficient techniques. He may move
his lips, or tongue, or vocal cords in order to react to meaning. Or
he may rely excessively on auditory responses, so that he does not
react as instantaneously as he should to the visual images that his
eyes flash to his brain. Or he may have a psychological compulsion
to study every word, to read and reread and then re-reread words
and phrases and lines before he is convinced that he has properly
understood them. Or he may dwell unnecessarily long on minor
details, get lost in a patch of daydreaming stimulated by a chance
idea that occurs in a paragraph, or become so easily distracted by
his external environment or his internal ruminations that he con-
tinues reading without absorbing meaning, and finally has to go
back to pick up the thread that his mind in effect dropped para-
graphs or pages back. Any one of these characteristics can serve
as a massive obstacle to efficient, aggressive, and rapid comprehen-
sion.

Or the obstacles may be of a more subtle variety.

Perhaps he has simply become accustomed to reacting comfort-
ably or lazily to the message of print at a uniformly slow and
meandering rate—a rate not only slower than he needs for excellent
and accurate comprehension, but slower even than most types of
material demand. (The rate of the trained reader, you will recall,
is highly flexible, changing as the material changes.)

Or perhaps he lacks experience in differentiating between details
and main ideas, and has never learned to push rapidly through the
subsidiary embellishments and decorations of an author’s writing
and get down efficiently to the important points.

Or perhaps he does not read widely enough, maintaining little,
if any, contact with the type of magazine that stimulates thinking
and jogs the intellect; only infrequently, if at all, willing to accepi
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the challenge of a good book of nonfiction or of a deep and thought-
ful novel. Or he may not read continuously enough, often letting
weeks or months slip by without doing anything more than super-
ficially perusing the daily and Sunday papers. (Stop and think for
a moment—how many complete books have you read in the last
few months? And how many of these were general books, rather
than novels? And if you add them up, how many hours would you
say you devote on the average to leisure reading, other than news-
papers, every week?) When reading is so occasional, or so restricted
in scope, a high order of skill can never be developed, or even main-
tained. How long does a professional typist remain skillful and
speedv after she leaves her job to become a housewife or mother,
if for years her only contact with her machine is to tap out an
occasional letter or shopping list? How skillful can a surgeon be if
he does only an occasional operation, or if he restricts himself to
the simplest and least demanding type of work? Or, finally, not to
belabor the matter, how skillfully will a pianist play who only
occasionally sits down at the keyboard? (The following statement,
variously attributed to Paderewski, Josef Hofmann, Mendelssohn,
and any number of other musicians, is very much to the point: “If
I skip one day’s practice, only I know it; if I skip two days, my
teacher knows it; and if I skip three days, everyone in the audience
knows it.”)

What it all boils down to, of course, is that the slow reader rarely
sets up for himself those conditions that will require him to operate at
the peak of his efficiency, that will force him to make maximum
use of his intelligence, talents, and capacities. The kind of training
you are now receiving sets up such conditions for you, shows you
how to operate under them, and demands that you make every effort
to draw on your latent capacities and thus increase your actual
operating ability.

The basic training in this chapter, for example, will set up con-
ditions under which you will be required to understand material at
a rate substantially faster than you were accustomed to when you
started this book—substantially faster than the normal, comfortable,
perhaps lazy rate at which you read the first J. Donald Adams se-
lection in Chapter 1.

The exercises you will shortly work on will continue to chip away
at any tendency you may have to read more slowly than you are
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able to comprehend. With the perception exercises on which you
practiced in previous chapters (and which will occur profusely also
in this and later chapters), you made a start at removing certain
visual obstacles to quick comprehension; now you will begin to
remove certain psychological obstacles.

The purpose of these new exercises is to train you to get into a
selection without delay, get the gist of it quickly and correctly,
and then get out without waste of time or effort, and with full as-
surance that you understood exactly what the author was saying
to you.

In order to accomplish this, you must submit, emotionally as well
as intellectually, to this principle: If you read for main ideas, the
details will take care of themselves.

You may be reluctant to accept this principle. You may be con-
ditioned, because of previous habits and experience, or because
of the type of professional reading you now do (proofreading, edit-
ing, reading of technical material such as contracts, legal briefs,
estimates, specifications, medical or dental literature, etc.) to con-
sider all details of supreme importance—and you may be emotion-
ally opposed (whether consciously or unconsciously is of no im-
portance) to reading for main ideas.

Or you may be a perfectionist in your daily life, a stickler for de-
tails, a person who prefers to be slow but sure.

In short, it may be a psychological wrench, because it runs so
counter to your ingrained patterns and attitudes, to adjust to read-
ing rapidly, to cruising along at a good clip with speedy comprehen-
sion of the main ideas.

I wish only to point out that you can’t have your cake and eat
it too.

If you wish to be a rapid, efficient reader, you must give up your
excessive attention to details, your superfluous regard for minor
points, and be willing to develop a mind-set that concentrates on
central themes.

In your professional capacity you may read with the proper slow-
ness and meticulousness that your job requires. But the efficient
reader has a variety of speeds, a diversity of approaches to material,
depending on the purpose for which he reads and on the type of
material he is reading.

In work that requires infinite, close scrutiny, that is what he
gives it.
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In reading for information, relaxation, or entertainment, he reads
swiftly for main ideas, knowing that the details will take care of
themselves.

As an efficient reader, he chooses the tool best suited to the read-
ing task. It would be a poor carpenter, for example, who relied on
a surgical scalpel to do all the cutting of lumber which his job re-
quires. (Indeed, it would be a poor surgeon who used only one
scalpel no matter what type of tissue he was cutting.) And so. it is
a poor reader who reads everything the same way, with the same
careful attention to details. The good reader has a large supply of
different tools and uses that one which will best do the job. He can
read slowly when the job requires it; that is, when the details are
of special importance or when he wants to savor the emotional im-
pact of every word. But he can read like the wind when he wants
the ideas of a selection, and wants them quickly.

Sometimes, also (and this may at first sound paradoxical), the
reader who pays excessive attention to details loses a lot of the
impact of the main theme of a piece—so that slow, finicky reading
may actually not result in as good comprehension as one would
logically suppose.

So you must be willing, if the practice in this chapter is to be of
maximum effectiveness, to accept the validity of the principle that
if you read for main ideas the details will take care of themselves.

GETTING THE AUTHOR’S POINT

You will begin your practice very shortly—but, as in previous
exercises, it is important that you thoroughly understand the tech-
nique under which you are to operate, and that you follow that
technique exactly as directed.

I shall set down the rules clearly. Make sure you understand
them, and then make sure that you apply them when you start
working.

Rule 1. Do not aim to go as fast as is humanly possible—such
an impatient rush to achieve in a few minutes a goal that normally
requires many weeks or months will only cause fatigue and result
in very great, or even total, comprehension loss.

Rule 2. Pay no attention to fixations or eye movements as you
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read—comprehension and concentration are interfered with if part
of your mind is concerned with what your eyes are doing. Aim only
at understanding the author’s main idea in a satisfyingly rapid
manner.

Rule 3. Feel that you are going a little faster than you usually
do. Jump into a piece, look for and follow the author’s main idea
(do not worry about the minor points), and finish without wasting
time.

Rule 4. If you happen to lose a word, a phrase, or a minor point
here or there, do not regress—keep reading for the main idea.

Rule 5. Get the thoughts quickly, but don’t rush. Rushing pro-
duces tension, and tension inhibits, rather than aids, quick compre-
hension.

Rule 6. In a sense, you can “read” as quickly as youre able to
turn pages—but youre not really reading unless you follow, with
understanding, the gist of what an author is saying. So read quickly
enough to realize youre getting the author’s thoughts rapidly, but
not so quickly that you feel panic, become confused, or lose all
comprehension.

Rule 7. Do not worry about auditory responses; the more con-
scious you are of inner speech, the more inner speech you’ll have.
Think only of the main ideas—the more involved you become in
main ideas, and the less you concentrate on minor points, the better
the chances are that inner speech will be reduced.

These are the seven general principles for you to follow in your
training. Specific rules applying directly to the material that will
be presented will be offered at the proper place.

Rapid Comprehension Exercise 1

Let us start with a selection written back in 1949 by Sylvia F.
Porter, financial columnist on the New York Post. The style is sim-
ple and clear and the piece can be read rapidly if you look for the
main thought and do not get bogged down in the various statistics
that Miss Porter will offer.

The selection will explain why, as of 1949, more people do not
invest their surplus capital in stocks. Read with a mind-set to dis-
cover, quickly and without wasting time on details, what that rea-
son is. Remember, no panicky rushing, no zooming through the
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print at such a breakneck speed that you won’t understand what
the author is trying to communicate to you. On the other hand, try
to understand the point of the piece quickly, with no lost time or
motion.

(In this set of exercises, we will dispense with time-charts—for
the moment we are less interested in your actual word-per-minute
rate than in two other factors: (1) Can you read with the dominant
aim of seeking the main thought? (2) Can you do this rapidly and
efficiently, that is, with a feeling of increased speed and good over-
all comprehension?)

.

OWNING STOCKS
by Sylvia F. Porter

If your income is more than $3,000 a year and you have some money
left over for savings, why aren’t you putting part of this hard-earned,
extra cash into stocks? I'll tell you two main reasons why:

You don’t know much about “Wall Street,” you may not even be quite
sure what a stock is, and so you’re not fiddling around.

Or you think stocks aren’t safe and youre against taking any unneces-
sary risks with these precious dollars of yours.

If your income is more than $5,000 a year and you have some of your
accumulated cash in Government savings bonds, some in insurance and
some in the bank, why aren’t you diversifying your assets a bit more and
holding a few stocks too? I'll tell you again two main reasons why:

-Youre convinced you could be successful in the stock market only if
you had an intimate knowledge of financial problems or if you had friends
among the financial experts. You have neither.

Or you're old enough to recall the 1929 stock crash and to have de-
veloped a strong antagonism toward “Wall Street” which neither the
stock brokers nor businessmen have tried or been able to overcome.

This isn’t I pontificating on your assets and attitudes. What I have sum-
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